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THE SUBJECTS AVAILABLE 
 

 

SUBJECT TITLE VCE VET Page 
Accounting    4 
Acting    6 
Agriculture    7 
Animal Studies    8 
Applied Fashion and Technology    9 
Art    10 
Automotive    12 
Biology    13 
Building and Construction (Carpentry)    15 
Building and Construction (Painting & Décor)    15 
Building and Construction (Wall Floor Tiling)    15 
Business Management     16 
Business     18 
Chemistry    19 
Community Services    21 
Computer Assembly and Repair    22 
Dance    22 
Digital Media: Games Design   23 
Drama    23 
Engineering    26 
English/English as an Additional Language (EAL)    27 
Environmental Science    29 
Equine Studies    32 
Events    33 
Financial Services    33 
Fitness   33 
Food and Technology    34 
French    37 
Furniture Making    39 
Geography    40 
Health Services Assistance    42 
Health and Human Development    43 
History 20th Century    46 
History Revolutions    46 
Hospitality    48 
Information Technology - Computing    49 
Information Technology – Informatics (formally IT Applications)    49 
Information Technology – Software Development    49 
Integrated Technologies (Electrical)   51 
Japanese    52 
Laboratory Skills    54 
Languages other than English    55 
Legal Studies    56 
Literature    59 
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SUBJECT TITLE VCE VET  
Mathematics - Foundation    61 
Mathematics - Further    61 
Mathematics - General (Further)    61 
Mathematical Methods    61 
Mathematics - Specialist    61 
Media    63 
Media   65 
Music Performance    65 
Music Performance    68 
Music Technical Production    68 
Outdoor and Environmental Studies    69 
Physical Education    72 
Physics    74 
Psychology    76 
Residential Drafting    78 
Sport and Recreation    78 
Studio Art    79 
Tourism    82 
Visual Communication Design    82 
 

 

Colour Meaning 
 This is a subject that requires a student to 

undertake and satisfactorily complete Units 
One and Two prior to undertaking Units Three 
and Four. 

 This is a subject that can only be selected at the 
Unit Three and Unit Four level. 

 It is strongly recommended that students 
complete Units One and Two prior to 
undertaking Units Three and Four of this 
subject. 

 This subject can only be studied at the Unit One 
and Unit Two level. 
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ACCOUNTING 
 
 

STUDY SUMMARY 

VCE ACCOUNTING 2013–2016 

 
Please Note: This study summary comprises excerpts from the VCE Accounting Study Design. The 
summary is not a substitute for the VCE Accounting Study Design. Users are advised to consult the 
VCAA website <www.vcaa.vic.edu.au/vce/studies/account/accountindex.html> to view the full 
accredited study design and other resources.  

Scope of study 

VCE Accounting focuses on the financial recording, reporting and decision-making processes of a 
sole proprietor small business. Students study both theoretical and practical aspects of accounting. 
Financial data will be collected and recorded, and accounting information reported, using both manual 
and information and communications technology (ICT) methods. 
The preparation and presentation of financial statements is governed by Australian Accounting 
Standards and guided by the Framework for the Preparation and Presentation of Financial Statements 
(AASB Framework). 

Rationale 

Accounting is the process of recording, reporting, analysing and interpreting financial data and 
accounting information which is then communicated to internal and external users of this information. 
It plays an integral role in the successful operation and management of businesses. 

VCE Accounting focuses on small business. Unit 1 begins with a small service business, allowing 
students to develop knowledge and skills in accounting without the complexities of accounting for 
trading businesses or large organisations. Units 2, 3 and 4 then focus on a single activity trading 
business where students build on and extend their accounting skills. 

Many students who study VCE Accounting will go on to further studies and careers in business and 
finance. 

Structure 

The study is made up of four units: 
Unit 1: Establishing and operating a service business 
Unit 2: Accounting for a trading business 

Unit 3: Recording and reporting for a trading business 
Unit 4: Control and analysis of business performance 

Each unit contains between two and four areas of study. 

Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 
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Unit 1: Establishing and operating a service business 

This unit focuses on the establishment of a small business and the accounting and financial 
management of the business. Students are introduced to the processes of gathering and recording 
financial data and the reporting and analysing of accounting information by internal and external 
users. The cash basis of recording and reporting is used throughout this unit. 

Using single entry recording of financial data and analysis of accounting information, students 
examine the role of accounting in the decision-making process for a sole proprietor of a service 
business. 

Where appropriate, the accounting procedures developed in each area of study should incorporated 
the application of accounting principles and the qualitative characteristics of accounting information 
(see pages 12–14 of the study design). 

Unit 2: Accounting for a trading business 

This unit extends the accounting process from a service business and focuses on accounting for a sole 
proprietor of a single activity trading business. Students use a single entry recording system for cash 
and credit transactions and the accrual method for determining profit. They analyse and evaluate the 
performance of the business using financial and non-financial information. Using these evaluations, 
students suggest strategies to the owner on how to improve the performance of the business. 

Students develop their understanding of the importance of ICT in the accounting process by using a 
commercial accounting software package to establish a set of accounts, record financial transactions 
and generate accounting reports. 

Where appropriate, the accounting procedures developed in each area of study should incorporated 
the application of accounting principles and the qualitative characteristics of accounting information 
(see pages 12–14 of the study design). 

Unit 3: Recording and reporting for a trading business 

This unit focuses on financial accounting for a single activity trading business as operated by a sole 
trader and emphasises the role of accounting as an information system. Students use the double entry 
system of recording financial data and prepare reports using the accrual basis of accounting. The 
perpetual method of stock recording with the First In, First Out (FIFO) method is used. 

Where appropriate, the accounting procedures developed in each area of study should incorporated 
the application of accounting principles and the qualitative characteristics of accounting information 
(see pages 12–14 of the study design). 

Unit 4: Control and analysis of business performance 

This unit provides an extension of the recording and reporting processes from Unit 3 and the use of 
financial and non-financial information in assisting management in the decision-making process. The 
unit is based on the double entry accounting system and the accrual method of reporting for a single 
activity trading business using the perpetual inventory recording system. 

Students investigate the role and importance of budgeting for the business and undertake the practical 
completion of budgets fro cash, profit and financial position. Students interpret accounting 
information from accounting reports and graphical representations, and analyse the results to suggest 
strategies to the owner on how to improve the performance of the business.  

Where appropriate, the accounting procedures developed in each area of study should incorporated 
the application of accounting principles and the qualitative characteristics of accounting information 
(see pages 12–14 of the study design). 

Assessment 
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Satisfactory completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Accounting students’ level of achievement will be 
determined in Unit 3 by School-assessed Coursework and an end-of-year examination; and in Unit 4 
by School-assessed Coursework and an end-of-year examination. 

In both Unit 3 and Unit 4, at least 30 marks out of the 100 available for School-assessed Coursework 
must be allocated to ICT-based assessment. 

Percentage contributions to the study score in VCE Accounting are as follows:  

• Unit 3 School-assessed Coursework: 25 per cent 

• Unit 4 School-assessed Coursework: 25 per cent 

• End-of-year examination: 50 per cent. 

 

 
 

ACTING 
 

Please see www.fhscareers.com for FHS VETis Guide  
or Mrs Carolyn McIver VET Co-ordinator for more details 
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AGRICULTURE 
 
STUDY SUMMARY 
VCE VET
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ANIMAL STUDIES 
 
STUDY SUMMARY 
VCE VET 
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APPLIED FASHION DESIGN AND TECHNOLOGY 

 
STUDY SUMMARY 
VCE VET 
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ART 
 
STUDY SUMMARY 

ART 

 
Please Note: This study summary comprises excerpts from the VCE Art Study Design. The summary is 
not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(www.vcaa.vic.edu.au/Pages/vce/studies/art/artindex.aspx) to view the full accredited Study Design and 
other resources.  

Rationale 
The VCE Art study recognises art as an integral part of our lives. Art is a potent and dynamic visual 
language through which we are able to communicate personal experiences, ideas, cultural values and 
beliefs. In both the process of making and examining art, students can realise the power to inspire 
change through imagination, creativity and innovation. 

Within the VCE Art study, theoretical research and investigation informs artmaking. Students are 
encouraged to recognise the interplay between research and artmaking. This provides students with an 
informed context that supports an awareness of art as a tool for cultural and personal communication, 
in addition to providing stimulus and inspiration for their own artmaking. The study acknowledges the 
value of creativity and analytical thinking in preparing students for today’s world by encouraging 
imagination, flexibility, adaptability and risk-taking. Students develop their visual language through 
personal and independent learning by combining a focused study of artworks with practical 
artmaking. 

VCE Art provides the opportunity to investigate the role of art in the world through a study of 
historical and contemporary cultures. The Art study challenges students to articulate their 
understanding of the meanings and messages contained within artworks and to examine the effects of 
artworks upon the viewer. Throughout their study, students develop skills in research, analysis and 
arts criticism to interpret and debate the issues that are raised and, in response, they form and support 
personal points of view. Through exploration and experimentation using art forms, materials, 
techniques and processes, students progressively develop their own artworks and develop an 
awareness of appropriate health and safety practices. 

Structure 
The study is made up of four units. Each unit deals with specific content contained in areas of study 
and is designed to enable students to achieve a set of outcomes for that unit. Each outcome is 
described in terms of key knowledge and key skills. 

Outcomes 
Outcomes define what students will know and be able to do as a result of undertaking the study. 

Outcomes include a summary statement and the key knowledge and skills that underpin them.  

Only the summary statements of the outcomes have been reproduced below and must be read in 
conjunction with the key knowledge and skills published in the study design. 

Unit 1 

Outcome 1 
On completion of this unit the student should be able to analyse and interpret a variety of artworks 
using the Formal Framework and the Personal Framework. 

Outcome 2 
On completion of this unit the student should be able to present visual creative responses that 
demonstrate their personal interests and ideas through trialling techniques, materials and processes.  
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Unit 2 

Outcome 1 
On completion of this unit the student should be able to analyse, interpret, compare and contrast 
artworks from different cultures using the Formal Framework and the Cultural Framework. 

Outcome 2 
On completion of this unit the student should be able to demonstrate technical and artistic 
development in the presentation of visual responses that include one finished artwork, through the 
exploration of selected media, materials and techniques. 

Unit 3  

Outcome 1 
On completion of this unit the student should be able to use the Analytical Frameworks to analyse and 
interpret artworks produced before 1970 and artworks produced since 1970, and compare and contrast 
the meanings and messages of artworks produced before 1970 with those of artworks produced since 
1970. 

Outcome 2 

On completion of this unit the student should be able to explore personal ideas and concepts through a 
conceptual and practical investigation including at least one finished artwork, using selected 
Analytical Frameworks to reflect upon and annotate their work. 

Unit 4 

Outcome 1 
On completion of this unit the student should be able to discuss and debate an art issue using selected 
artist/s works as context, and present their informed opinion with reference to artworks and with the 
support of selected commentaries and relevant aspects of the Analytical Frameworks. 

Outcome 2 
On completion of this unit the student should have progressively communicated ideas, directions and/ 
or personal concepts in a body of work that includes at least one finished artwork, having used 
selected Analytical Frameworks to underpin reflections on their artmaking. 

Entry 
There are no prerequisites for Units 1, 2 and 3. Students must undertake Unit 3 prior toundertaking 
Unit 4. 
Assessment 

Satisfactory Completion 
Demonstrated achievement of the set of outcomes specified for the unit. 
Levels of Achievement 
Units 1 and 2 
Individual school decision on levels of achievement. 

Units 3 and 4 
School-assessed Coursework, School-assessed Task, and an end-of-year examination: 

 Units 3 and 4 School-assessed Coursework: 20 per cent 
 Units 3 and 4 School-assessed Task: 50 per cent 
 Units 3 and 4 examination: 30 per cent. 
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AUTOMOTIVE 
 

STUDY SUMMARY 
VCE VET
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BIOLOGY 
 

STUDY SUMMARY 
VCE BIOLOGY 2013–2016 
Scope of study 

Biology is a diverse and evolving science discipline that seeks to understand and explore the nature of 
life, past and present. Despite the diversity of organisms and their many adaptations for survival in 
various environments, all life forms share a degree of relatedness and a common origin. The study 
explores the dynamic relationships between organisms and their interactions with the non-living 
environment. It also explores the processes of life, from the molecular world of the cell to that of the 
whole organism, that maintain life and ensure its continuity. Students examine classical and 
contemporary research, models and theories to understand how knowledge in biology has evolved and 
continues to evolve in response to new evidence and discoveries. An understanding of the 
complexities and diversity of biology leads students to appreciate the interconnectedness of the 
content areas both within biology, and across biology and the other sciences.  

An important feature of undertaking a VCE science study is the opportunity for students to engage in 
a range of inquiry tasks that may be self-designed, develop key science skills and interrogate the links 
between theory, knowledge and practice. In VCE Biology inquiry methodologies can include 
laboratory experimentation, fieldwork which may also involve use of technologies and sampling 
techniques, microscopy, local and remote data logging, simulations, animations, literature reviews and 
the use of global databases and bioinformatics tools. Students work collaboratively as well as 
independently on a range of tasks. They pose questions, formulate hypotheses and collect, analyse and 
critically interpret qualitative and quantitative data. They analyse the limitations of data, evaluate 
methodologies and results, justify conclusions, make recommendations and communicate their 
findings. Students investigate and evaluate issues, changes and alternative proposals by considering 
both shorter and longer term consequences for the individual, environment and society. Knowledge of 
the safety considerations and bioethical standards associated with biological investigations is integral 
to the study of VCE Biology.  

As well as an increased understanding of scientific processes, students develop capacities that enable 
them to critically assess the strengths and limitations of science, respect evidence-based conclusions 
and gain an awareness of the ethical, social and political contexts of scientific endeavours. 

Rationale 

VCE Biology enables students to investigate the processes involved in sustaining life at cellular, 
system, species and ecosystem levels. In undertaking this study, students examine how life has 
evolved over time and understand that in the dynamic and interconnected system of life all change has 
a consequence that may affect an individual, a species or the collective biodiversity of Earth. The 
study gives students insights into how knowledge of molecular and evolutionary concepts underpin 
much of contemporary biology, and the applications used by society to resolve problems and make 
advancements.  

In VCE Biology students develop a range of inquiry skills involving practical experimentation and 
research, analytical skills including critical and creative thinking, and communication skills. Students 
use scientific and cognitive skills and understanding to analyse contemporary biology-related issues, 
and communicate their views from an informed position.   

VCE Biology provides for continuing study pathways within the discipline and leads to a range of 
careers. Branches of biology include botany, genetics, immunology, microbiology, pharmacology and 



14 
 

zoology. In addition, biology is applied in many fields of endeavour including biotechnology, 
dentistry, ecology, education, food science, forestry, health care, horticulture, medicine, optometry, 
physiotherapy and veterinary science. Biologists also work in cross-disciplinary areas such as bushfire 
research, environmental management and conservation, forensic science, geology, medical research 
and sports science. 

Aims  

This study enables students to:  
• develop knowledge and understanding of key biological models, theories and concepts, from 
the cell to the whole organism  
• examine the interconnectedness of organisms, their relationship to their environmental 
context, and the consequences of biological change over time including the impact of human 
endeavours on the biological processes of species and more broadly to:  
• understand the cooperative, cumulative, evolutionary and interdisciplinary nature of science 
as a human endeavour, including its possibilities, limitations and political and sociocultural 
influences  
• develop a range of individual and collaborative science investigation skills through 
experimental and inquiry tasks in the field and in the laboratory  
• develop an informed perspective on contemporary science-based issues of local and global 
significance • apply their scientific understanding to familiar and unfamiliar situations, including 
personal, social, environmental and technological contexts  
• develop attitudes that include curiosity, open-mindedness, creativity, flexibility, integrity, 
attention to detail and respect for evidence-based conclusions  
• understand and apply the research, ethical and safety principles that govern the study and 
practice of the discipline in the collection, analysis, critical evaluation and reporting of data  
• communicate clearly and accurately an understanding of the discipline using appropriate 
terminology, conventions and formats. 
Structure 

The study is made up of four units.  
Unit 1: How do living things stay alive?  
Unit 2: How is continuity of life maintained?  
Unit 3: How do cells maintain life?  
Unit 4: How does life change and respond to challenges over time?  
 
Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of outcomes for that unit. Each outcome is described in terms of key knowledge and is 
complemented by a set of key science skills. This study is structured under a series of curriculum 
framing questions that reflect the inquiry nature of the discipline. 
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BUILDING AND CONSTRUCTION 
 CARPENTRY 
 PAINTING & DECORATING 
 WALL & FLOOR TILING 

 
For more details please see www.fhscareers.com for FHS VETis Guide  

or Mrs Carolyn McIver VET Co-ordinator for more details 
 
STUDY SUMMARY 
VCE VET 
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BUSINESS MANAGEMENT 

 
STUDY SUMMARY 

BUSINESS MANAGEMENT 

 
Please Note: This study summary comprises excerpts from the VCE Business Management Study 
Design. The summary is not a substitute for the VCE Study Design. Users are advised to consult the 
VCAA website (www.vcaa.vic.edu.au/Pages/vce/studies/busmngmnt/businesstindex.aspx) to view the 
accredited Study Design and other resources.  

Rationale 

In contemporary Australian society, there is a wide variety of business organisations in terms of 
size,ownership, objectives, resources and location. These organisations are managed by people who 
establishsystems and processes to achieve a range of objectives. 

VCE Business Management examines the ways in which people at various levels within a 
businessorganisation manage resources to achieve the objectives of the organisation. Students develop 
anunderstanding of the complexity, challenges and rewards that come from business management 
andgain an insight into the various ways resources can be managed in small, medium and large-
scaleorganisations. 

The study recognises that there is a range of management theories. In each unit students examine 
someof these theories and, through exposure to real business scenarios and direct contact with 
business,compare them with management in practice. 

In studying VCE Business Management, students develop knowledge and skills that enhance 
theirconfidence and ability to participate effectively, as socially responsible and ethical members of 
thebusiness community, and as informed citizens, consumers and investors. 

Structure 

The study is made up of four units: 

Unit 1: Small business management 
Unit 2: Communication and management 
Unit 3: Corporate management 
Unit 4: Managing people and change 

Each unit contains between two and four areas of study. 

Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

Unit 1:Small business management 

Small rather than large businesses make up the large majority of all businesses in the 
Australianeconomy. It is the small business sector that provides a wide variety of goods and services 
for bothconsumers and industries, such as manufacturing, construction and retail. This, combined 
withemployment opportunities, makes the small business sector a vital component in the success, 
growthand stability of Australia. Small businesses are tangible to students as they are visible and 
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accessible indaily life. This unit provides an opportunity for students to explore the operations of a 
small businessand its likelihood of success. 

Unit 2: Communication and management 

This unit focuses on the importance of effective communication in achieving business 
objectives.Students investigate communication both internal and external to the business. They 
develop knowledgeof aspects of business communication and are introduced to skills related to its 
effective use in differentcontexts. The vital functions of marketing and public relations are considered, 
with students developingan understanding of the important role these functions play in the ultimate 
success of a business. 

Unit 3: Corporate management 

In this unit students investigate how large-scale organisations operate. Students examine 
theenvironment (both internal and external) in which large-scale organisations conduct their 
business,and then focus on aspects of individual business’ internal environment and how the 
operations ofthe business are managed. Students develop an understanding of the complexity and 
challenge ofmanaging large-scale organisations and have the opportunity to compare theoretical 
perspectives withpractical applications. 

Unit 4: Managing people and change 

This unit continues the examination of corporate management. It commences with a focus on the 
humanresource management function. Students learn about the key aspects of this function and 
strategies usedto most effectively manage human resources. The unit concludes with analysis of the 
management ofchange. Students learn about key change management processes and strategies and are 
provided withthe opportunity to apply these to a contemporary issue of significance. 

Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Business Managementstudents’ level of achievement 
will be determined by School-assessed Coursework and an end-of-year examination. 

Percentage contributions to the study score in VCE Business Management are as follows:  

• Unit 3 School-assessed Coursework: 25 per cent 

• Unit 4 School-assessed Coursework: 25 per cent 

• End-of-year examination: 50 per cent. 
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BUSINESS  
 

STUDY SUMMARY 
VCE VET

 



19 
 

CHEMISTRY 
 
STUDY SUMMARY 

VCE CHEMISTRY 2013–2016 

 
Please Note: This study summary comprises excerpts from the VCE Chemistry Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(http://www.vcaa.vic.edu.au/vce/studies/chemistry/chemindex.html) to view the accredited Study Design and 
other resources.  

Scope of study  

Chemistry explores and explains the composition and behaviour of matter and the chemical processes 
that occur on Earth and beyond. Chemical models and theories are used to describe and explain 
known chemical reactions and processes. Chemistry underpins the production and development of 
energy, the maintenance of clean air and water, the production of food, medicines and new materials, 
and the treatment of wastes.  

VCE Chemistry enables students to explore key processes related to matter and its behaviour. 
Students consider the relationship between materials and energy through four themes: the design and 
composition of useful materials, the reactions and analysis of chemicals in water, the efficient 
production and use of energy and materials, and the investigation of carbon-based compounds as 
important components of body tissues and materials used in society. Students examine classical and 
contemporary research, models and theories to understand how knowledge in chemistry has evolved 
and continues to evolve in response to new evidence and discoveries. An understanding of the 
complexities and diversity of chemistry leads students to appreciate the interconnectedness of the 
content areas both within chemistry, and across chemistry and the other sciences.  

An important feature of undertaking a VCE science study is the opportunity for students to engage in 
a range of inquiry tasks that may be self-designed, develop key science skills and interrogate the links 
between theory, knowledge and practice. In VCE Chemistry inquiry methodologies can include 
laboratory experimentation, modelling, site tours, fieldwork, local and remote data-logging, 
simulations, animations, literature reviews and the use of global databases. Students work 
collaboratively as well as independently on a range of tasks. They pose questions, formulate 
hypotheses and collect, analyse and critically interpret qualitative and quantitative data. Students 
analyse the limitations of data, evaluate methodologies and results, justify conclusions, make 
recommendations and communicate their findings. They investigate and evaluate issues, changes and 
alternative proposals by considering both shorter and longer term consequences for the individual, 
environment and society. Knowledge of the safety considerations, including use of safety data sheets, 
and ethical standards associated with chemical investigations is integral to the study of VCE 
Chemistry.  

As well as an increased understanding of scientific processes, students develop capacities that enable 
them to critically assess the strengths and limitations of science, respect evidence-based conclusions 
and gain an awareness of the ethical, social and political contexts of scientific endeavours. 

Rationale  

VCE Chemistry enables students to examine a range of chemical, biochemical and geophysical 
phenomena through the exploration of the nature of chemicals and chemical processes. In undertaking 
this study, students apply chemical principles to explain and quantify the behaviour of matter, as well 
as undertake practical activities that involve the analysis and synthesis of a variety of materials.  
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In VCE Chemistry students develop a range of inquiry skills involving practical experimentation and 
research specific to the knowledge of the discipline, analytical skills including critical and creative 
thinking, and communication skills. Students use scientific and cognitive skills and understanding to 
analyse contemporary chemistry-related issues, and communicate their views from an informed 
position.  

VCE Chemistry provides for continuing study pathways within the discipline and leads to a range of 
careers. Branches of chemistry include organic chemistry, inorganic chemistry, analytical chemistry, 
physical chemistry and biochemistry. In addition, chemistry is applied in many fields of endeavour 
including agriculture, bushfire research, dentistry, dietetics, education, engineering, environmental 
sciences, forensic science, forestry, horticulture, medicine, metallurgy, meteorology,  pharmacy, 
sports science, toxicology, veterinary science and viticulture. 

Aims 

This study enables students to:  

• apply models, theories and concepts to describe, explain, analyse and make predictions 
about chemical phenomena, systems, structures and properties, and the factors that can affect them  
• understand and use the language and methodologies of chemistry to solve qualitative and 
quantitative problems in familiar and unfamiliar contexts, 
 and more broadly to:  
• understand the cooperative, cumulative, evolutionary and interdisciplinary nature of science 
as a human endeavour, including its possibilities, limitations and political and sociocultural 
influences  
• develop a range of individual and collaborative science investigation skills through 
experimental and inquiry tasks in the field and in the laboratory  
• develop an informed perspective on contemporary science-based issues of local and global 
significance  
• apply their scientific understanding to familiar and unfamiliar situations including personal, 
social, environmental and technological contexts  
• develop attitudes that include curiosity, open-mindedness, creativity, flexibility, integrity, 
attention to detail and respect for evidence-based conclusions  
• understand and apply the research, ethical and safety principles that govern the study and 
practice of the discipline in the collection, analysis, critical evaluation and reporting of data  
• communicate clearly and accurately an understanding of the discipline using appropriate 
terminology, conventions and formats. 
Structure 

The study is made up of four units:  

Unit 1: How can the diversity of materials be explained?  

Unit 2: What makes water such a unique chemical?  

Unit 3: How can chemical processes be designed to optimise efficiency?  

Unit 4: How are organic compounds categorised, analysed and used?  

Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of outcomes for that unit. Each outcome is described with reference to key knowledge 
and is complemented by a set of key science skills. The study is structured under a set of curriculum 
framing questions that reflect the inquiry nature of the discipline. 
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COMMUNITY SERVICES 
 

STUDY SUMMARY 
VCE VET 
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COMPUTER ASSEMBLY AND REPAIR 
 

Please see www.fhscareers.com for FHS VETis Guide  
or Mrs Carolyn McIver VET Co-ordinator for more details 

 
 
 

DANCE 
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DIGITAL MEDIA: GAMES DESIGN 
 

Please see www.fhscareers.com for FHS VETis Guide  
or Mrs Carolyn McIver VET Co-ordinator for more details 

 
 

DRAMA 
 

STUDY SUMMARY 
DRAMA  

 
Please Note: This study summary comprises excerpts from the VCE Drama Study Design. The summary 
is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(http://www.vcaa.vic.edu.au/vce/studies/drama/dramaindex.html) to view the full accredited Study Design and 
other resources.  

Rationale 

The study of Drama focuses on the creation and performance of characters, narratives and stories. 
Students draw on a range of content and use role and expressive skills to create, embody and 
present dramatic works. They analyse the development of their performances and explore the 
actor–audience relationship. Students develop an understanding of dramatic elements, stagecraft 
and theatrical conventions appropriate to performance styles from a range of cultural contexts. They 
view and analyse performances by professional and other drama practitioners. 

The study provides students with opportunities to explore the ways in which drama represents 
social, political, and historical contexts, narratives and stories. Students develop an understanding of 
the language of drama including terminology and expressions appropriate to the context of the 
drama that students create, perform and analyse. Students develop an appreciation of drama as an 
art form through participation, criticism and aesthetic understanding. 

The study of drama provides students with pathways to further studies in fields such as acting, 
direction, playwriting, production design, production management and studies in drama criticism. 

Structure 

The study is made up of four units: 

Unit 1: Dramatic storytelling 
Unit 2: Creating Australian drama 
Unit 3: Ensemble performance 
Unit 4: Solo performance 

Each unit contains between two and four areas of study. 

 
Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 
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Unit 1:Dramatic storytelling 

This unit focuses on creating, presenting and analysing a devised performance that includes real or 
imagined characters, based on personal, cultural and/or community experiences and stories. 

Students examine storytelling through the creation of solo and/or ensemble devised performance/s and 
manipulate expressive skills in the creation and presentation of characters. They develop an awareness 
and understanding of how characters are portrayed in naturalistic and non-naturalistic performance 
style/s. Students also gain an awareness of how performance is shaped and given meaning. They 
investigate a range of stimulus material and learn about stagecraft, theatrical conventions and 
performance styles from a range of social and cultural contexts. 

This unit also involves analysis of a student’s own performance work and analysis of a performance 
by professional and other drama practitioners. 

In this unit students use performance styles from a range of contexts associated with naturalism and 
non-naturalism. Descriptions of the terms such as naturalism, non-naturalism and stimulus material, 
dramatic elements, stagecraft, theatrical conventions, expressive skills and performance styles are 
provided in the Glossary on pages 35 to 37 of the study design. 

Unit 2: Creating Australian drama 

This unit focuses on the use and documentation of the processes involved in constructing a devised 
solo or ensemble performance. Students create, present and analyse a performance based on a person, 
an event, an issue, a place, an art work, a text and/or an icon from a contemporary or historical 
Australian context. 

Students use a range of stimulus material in creating performance and examine performance styles 
from a range of cultural and historical contexts. Theatrical conventions appropriate to the selected 
performance styles are also explored. Students knowledge of how dramatic elements are enhanced or 
manipulated through performance is further developed in this unit. 

This unit also involves analysis of a student’s own performance work as well as the performance of an 
Australian work. An Australian work might: 
•   be written, adapted or devised by Australian writers or theatre-makers; 
•  reflect aspects of the Australian identity, for example the indigenous voice, the Celtic perspective, 

the twentieth or twenty-first century migrant experience, the refugee experience, the urban and 
bush perspectives. 

In this unit, students use performance styles from a range of historical, cultural and social contexts 
including styles associated with non-naturalism. 

Descriptions of the terms such as naturalism, non-naturalism and stimulus material, dramatic 
elements, stagecraft, theatrical conventions, expressive skills and performance styles are provided in 
the Glossary on pages 35 to 37 of the study design. 

Unit 3: Ensemble performance 

This unit focuses on non-naturalistic drama from a diverse range of contemporary and/or cultural 
performance traditions. Non-naturalistic performance styles and associated theatrical conventions are 
explored in the creation, development and presentation of an ensemble performance. Collaboration to 
create, develop and present ensemble performance is central to this performance. Students use and 
manipulate dramatic elements, expressive skills and performance styles to enhance performance. They 
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select stagecraft and theatrical conventions as appropriate to the performance. Students also document 
and evaluate stages involved in the creation, development and presentation of the ensemble 
performance. 

A professional performance that incorporates non-naturalistic performance style/s and production 
elements selected from the prescribed VCE Unit 3 Drama Playlist published annually in the VCAA 
Bulletin will also be analysed. 

Descriptions of terms such as naturalism, non-naturalism, stimulus material, dramatic elements, 
stagecraft, theatrical conventions, expressive skills and performance styles are provided in the 
Glossary on pages 35 to 37 of the study design. 

Unit 4: Solo performance 

This unit focuses on the use of stimulus material and resources from a variety of sources to create and 
develop character/s within a solo performance. Students complete two solo performances. For a short 
solo performance they develop practical skills of researching, creating, presenting, documenting and 
analysing a solo performance work. In the development of a second solo performance, they devise, 
rehearse and perform an extended solo performance in response to a prescribed structure published by 
the Victorian Curriculum and Assessment Authority. The processes involved in the creation and 
presentation of character/s in solo performance are analysed and evaluated. 

Prescribed structure for solo performance 

Students will select one solo performance from the Drama Solo Performance Examination list 
published annually in the VCAA Bulletin. 

Descriptions of terms such as naturalism, non-naturalism, stimulus material, dramatic elements, 
stagecraft, theatrical conventions, expressive skills and performance styles are provided in the 
Glossary on pages 35 to 37 of the study design. 

Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Drama students’ level of achievement will be 
determined by School-assessed Coursework, an end-of-year performance examination and an end-of-
year written examination. Percentage contributions to the study score in VCE Drama are as follows:  

• Units 3 and 4 School-assessed Coursework: 40 per cent 

• End-of-year performance examination: 35 per cent 

• End-of-year written examination: 25 per cent. 
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ENGINEERING 
 

STUDY SUMMARY 
VCE VET 
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ENGLISH/ENGLISH AS AN ADDITIONAL LANGUAGE 

 

Units 1 and 2: 2016–2020 

Units 3 and 4: 2017–2020 

STUDY SUMMARY 

Please Note: This study summary includes excerpts from the VCE English/EAL Study Design. 
The summary is not a substitute for the VCE Study Design. Users are advised to view the full 
accredited study design and other resources on the VCAA website. 

Scope of study 

VCE English focuses on how English language is used to create meaning in written, spoken and 
multimodal texts of varying complexity. 

Literary texts selected for study are drawn from the past and present, from Australia and from other 
cultures. Other texts are selected for analysis and presentation of argument. 

The study is intended to meet the needs of students with a wide range of expectations and aspirations, 
including those for whom English is an additional language. 

Rationale 

The study of English contributes to the development of literate individuals capable of critical and 
creative thinking, aesthetic appreciation and creativity. This study also develops students’ ability to 
create and analyse texts, moving from interpretation to reflection and critical analysis. 

Through engagement with texts from the contemporary world and from the past, and using texts from 
Australia and from other cultures, students studying English become confident, articulate and 
critically aware communicators and further develop a sense of themselves, their world and their place 
within it. English helps equip students for participation in a democratic society and the global 
community. 

This study will build on the learning established through AusVELS English in the key discipline 
concepts of language, literature and literacy, and the language modes of listening, speaking, reading, 
viewing and writing. 

Structure 

The study is made up of four units. 

Each unit contains between two and three areas of study. 

Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education.  
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EAL 

For Units 1 and 2, provision for English as an Additional Language (EAL) students is a matter for 
school decision. For Units 3 and 4, EAL students need to meet the VCAA criteria for enrolment in 
VCE EAL. Schools should refer to the current year’s VCE and VCAL Administrative Handbook for 
advice about student eligibility for EAL in Units 3 and 4. EAL students should undertake the study as 
outlined in this study design. Schools should note where different requirements for EAL students are 
indicated. 

Text selection 

Units 1 and 2 

In Units 1 and 2, text selection is a school-based decision, and must be made in accordance with the 
instructions provided on page 9 of the VCE English/EAL Study Design. 

Units 3 and 4 

In Units 3 and 4, text selection must be made in accordance with the instructions provided on page 17 
of the VCE English/EAL Study Design. 

Unit 1 

In this unit, students read and respond to texts analytically and creatively. They analyse arguments 
and the use of persuasive language in texts and create their own texts intended to position audiences. 

Students develop their skills in creating written, spoken and multimodal texts. 

Unit 2 

In this unit students compare the presentation of ideas, issues and themes in texts. They analyse 
arguments presented and the use of persuasive language in texts and create their own texts intended to 
position audiences. 

Students develop their skills in creating written, spoken and multimodal texts. 

Unit 3 

In this unit students read and respond to texts analytically and creatively. They analyse arguments and 
the use of persuasive language in texts. 

Unit 4 

In this unit students compare the presentation of ideas, issues and themes in texts. 

They create an oral presentation intended to position audiences about an issue currently debated in the 
media. 

Assessment 

Satisfactory completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  
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Levels of achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE English/EAL students’ level of achievement will be 
determined by School-assessed Coursework (SACs) as specified in the VCE study design, and 
external assessment. 

Percentage contributions to the study score in VCE English/EAL are as follows:  

 Unit 3 School-assessed Coursework: 25 per cent 
 Unit 4 School-assessed Coursework: 25 per cent 
 End-of-year examination: 50 per cent. 

 
 

ENVIRONMENTAL SCIENCE 
STUDY SUMMARY 

Scope of study  

Environmental science is an interdisciplinary science that explores the interactions and 
interconnectedness between humans and their environments and analyses the functions of both living 
and non-living elements that sustain Earth systems.  

In VCE Environmental Science, Earth is understood as a set of four interdependent systems: the 
atmosphere, biosphere, hydrosphere and lithosphere. The study explores how the relationships 
between these systems produce environmental change over a variety of time scales. Students 
investigate the extent to which humans modify their environments and the consequences of these 
changes in local and global contexts with a focus on pollution, biodiversity, energy use and climate 
change; they explore the conceptual, behavioural, ethical and technological responses to these 
changes. Students examine data related to environmental monitoring over various time scales, case 
studies, research, models, frameworks and theories to understand how knowledge in environmental 
science has evolved and continues to evolve in response to new evidence and discoveries. An 
understanding of the complexities and diversity of environmental science leads students to appreciate 
the interconnectedness of the content areas both within environmental science, and across 
environmental science and the other sciences. Students recognise that diverse practical 
implementation approaches can result from varied value systems and beliefs.   

An important feature of undertaking a VCE science study is the opportunity for students to engage in 
a range of inquiry tasks that may be self-designed, develop key science skills and interrogate the links 
between theory, knowledge and practice. They work collaboratively as well as independently on a 
range of tasks. In VCE Environmental Science inquiry methodologies can include laboratory 
investigations, fieldwork which may also involve use of technologies and sampling techniques, 
examination of case studies, simulations, animations, literature reviews and the use of local and global 
databases. Students pose questions, formulate hypotheses and collect, analyse and critically interpret 
qualitative and quantitative data. They analyse the limitations of data, evaluate methodologies and 
results, justify conclusions, make recommendations and communicate their findings. Students 
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investigate and evaluate issues, changes and alternative proposals by considering both shorter and 
longer term consequences for the individual, environment and society. Knowledge of the safety 
considerations and ethical standards associated with environmental science investigations is integral 
to the study of VCE Environmental Science.  

As well as an increased understanding of scientific processes, students develop capacities that enable 
them to critically assess the strengths and limitations of science, respect evidence-based conclusions 
and gain an awareness of the ethical, social and political contexts of scientific endeavours. 

Rationale 

VCE Environmental Science enables students to explore the challenges that past and current human 
interactions with the environment presents for the future by considering how Earth’s atmosphere, 
biosphere, hydrosphere and lithosphere function as interrelated systems. In undertaking this study, 
students examine how environmental actions affect, and are affected by, ethical, social and political 
frameworks.  

In VCE Environmental Science students develop a range of inquiry skills involving practical 
experimentation and research, analytical skills including critical and creative thinking, and 
communication skills. Students use scientific and cognitive skills and understanding to analyse 
contemporary issues related to environmental science, and communicate their views from an informed 
position.  

VCE Environmental Science provides for continuing study pathways within the field and leads to a 
range of careers. Diverse areas of employment range from design, including landscape or building 
architecture, engineering and urban planning, environmental consultancy and advocacy, which may 
involve employment  in air, water and/or soil quality monitoring and control, agriculture, 
construction, mining and property management and water quality engineering. Environmental 
scientists also work in cross-disciplinary areas such as bushfire research, environmental management 
and conservation, geology and oceanography. 

Aims 

This study enables students to:  

• examine Earth as a dynamic and complex set of four interacting systems (atmosphere, 
biosphere, hydrosphere and lithosphere) that undergo change over various time scales and that affect, 
and are affected by, human activities  

• develop knowledge and understanding of key models, concepts and principles of 
environmental science that reflect the contemporary nature and diversity of the disciplines involved, 
and that integrate scientific, economic, sociocultural and political perspectives, 

and more broadly to:  

• understand the cooperative, cumulative, evolutionary and interdisciplinary nature of science 
as a human endeavour, including its possibilities, limitations and political and sociocultural influences  

• develop a range of individual and collaborative science investigation skills through 
experimental and inquiry tasks in the field and in the laboratory  

• develop an informed perspective on contemporary science-based issues of local and global 
significance  
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• apply their scientific understanding to familiar and to unfamiliar situations, including 
personal, social, environmental and technological contexts  

• develop attitudes that include curiosity, open-mindedness, creativity, flexibility, integrity, 
attention to detail and respect for evidence-based conclusions  

• understand and apply the research, ethical and safety principles that govern the study and 
practice of the discipline in the collection, analysis, critical evaluation and reporting of data  

• communicate clearly and accurately an understanding of the discipline using appropriate 
terminology, conventions and formats. 

Structure 

The study is made up of four units:  

Unit 1: How are Earth’s systems connected?  

Unit 2: How can pollution be managed?  

Unit 3: How can biodiversity and development be sustained?  

Unit 4: How can the impacts of human energy use be reduced?  

Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of outcomes for that unit. Each outcome is described in terms of key knowledge and is 
complemented by a set of key science skills. 
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EQUINE INDUSTRY 
 

STUDY SUMMARY 
VCE VET 

 

 

EVENTS 
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Please see www.fhscareers.com for FHS VETis Guide  

or Mrs Carolyn McIver VET Co-ordinator for more details 
 
 

FINANCIAL SERVICES 
 

Please see www.fhscareers.com for FHS VETis Guide  
or Mrs Carolyn McIver VET Co-ordinator for more details 

 
 

FITNESS 
 
STUDY SUMMARY 
VCE VET 

 
 
This subject will be taught by Frankston High School staff and offers a contribution to the VCE ATAR 
in the form of a ‘Study Score’.  

Frankston High School is a recognised ‘Exercise Research Australia Sport Science School’. Exercise 
Research Australia Pty Ltd (ERA) is a nationally accredited athlete testing facility (NSSQAP) and a 
Registered Training Organisation (RTO).  They specialise in delivering fitness education and sports 
science services to a wide range of groups including AFL teams, Melbourne Heart, Cricket Victoria 
and Racing Victoria. ERA is passionate about delivering the highest level of service to all clients to 
enhance outcomes whether that is as an athlete, coach, teacher or students. 

 
Example Program: Certificate III in fitness 
Unit Title 
SISFFIT301A Provide fitness orientation and health screening 
SISFFIT302A Provide quality service in the fitness industry 
SISFFIT303A Develop and apply an awareness of specific populations to exercise delivery 
SISFFIT305A Apply anatomy and physiology principles in a fitness context 
SISFFIT306A Provide healthy eating information to clients in accordance with recommended 
guidelines 
SISXFAC201A Maintain sport and recreation equipment for activities 
SISXIND101A Work effectively in sport and recreation environments 
SISXOHS101A Follow occupational health and safety policies 
SISXRSK301A Undertake risk analysis of activities 
HLTFA311A Apply first aid 
SISFFIT307A Undertake client health assessment 
SISFFIT308A Plan and deliver gym programs 
SISFFIT304A Instruct and monitor fitness programs 
SISFFIT309A Plan and deliver group exercise sessions 
SISFFIT310A Plan and deliver water based fitness activities 
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FOOD AND TECHNOLOGY 
 

STUDY SUMMARY  

FOOD AND TECHNOLOGY  

 
Please Note: This study summary includes excerpts from the VCE Food and Technology Study Design. 
The summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA 
website (http://www.vcaa.vic.edu.au/vce/studies/foodtech/foodtechindex.html) to view the full accredited 
Study Design and other resources.  

Rationale 

VCE Food and Technology focuses on the importance of food in our daily lives from both a 
theoretical and practical point of view. The study enables students to apply their theoretical 
understanding of the relationship between food and technology as they develop skills in food 
preparation.  

The food sector is dynamic, diverse and creative. Innovative food products are continually being 
introduced into the marketplace in response to changing social and consumer demands. Contemporary 
society is aware of the links between food, food processing, nutrition, health and well-being, and 
issues associated with these have become a high priority for consumers. VCE Food and Technology 
challenges students to make these links and provides them with the opportunities to acquire 
knowledge and skills to make informed choices when selecting, storing, purchasing, preparing and 
consuming foods that will contribute to a healthy lifestyle. Students also consider the importance of 
environmental issues and sustainability practices in food production, as well as the important role of 
technology in food product development and the way food is produced, processed, packaged and 
marketed.  

Through this study students develop knowledge of the physical, chemical, sensory and functional 
properties of food and are able to apply this knowledge when using food in a practical situation. They 
develop and apply the knowledge and skills to prepare food safely and hygienically. Students use the 
design process, critical thinking and problem-solving skills to develop food products to suit specific 
situations or to meet the needs of individual consumers and their lifestyles. In this process, they also 
develop independent and cooperative learning skills. 

The study may provide a foundation for pathways to food science and technology, consumer science, 
home economics, child care and education, community services and aged care, the hospitality and 
food manufacturing industries, and nutrition and health studies.  

Structure 

The study is made up of four units: 
Unit 1: Food safety and properties of food 
Unit 2: Planning and preparation of food 

Unit 3: Food preparation, processing and food controls 
Unit 4: Food product development and emerging trends 

Each unit contains between two and four Areas of Study. 
 
 
Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 
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Unit 1: Food safety and properties of food 

In this unit students study safe and hygienic food handling and storage practices to prevent food 
spoilage and food poisoning, and apply these practices in the preparation of food. They consider food 
preparation practices suitable for use in a small-scale food operation, such as in the home, a school 
setting or in a small food business. Students consider the selection and use of a range of tools and 
equipment suitable for use in food preparation.  

Students examine the links between classification of foods and their properties, and examine changes 
in properties of food when different preparation and processing techniques are used. Students apply 
this knowledge when preparing food. They investigate quality and ethical considerations in food 
selection. Students use the design process to meet the requirements of design briefs to maximise the 
qualities of key foods.  

Unit 2: Planning and preparation of food 

In this unit students investigate the most appropriate tools and equipment to produce optimum results, 
including the latest developments in food technology. Students research, analyse and apply the most 
suitable food preparation, processing and cooking techniques to optimise the physical, sensory and 
chemical properties of food.  

Students work both independently and as members of a team to research and implement solutions to a 
design brief. They use the design process to respond to challenges of preparing food safely and 
hygienically for a range of contexts and consumers, taking into account nutritional considerations, 
social and cultural influences, and resource access and availability. Students also explore 
environmental considerations when planning and preparing meals.  

Unit 3: Food preparation, processing and food controls 

In this unit students develop an understanding of food safety in Australia and the relevant national, 
state and local authorities and their regulations, including the Hazard Analysis and Critical Control 
Points (HACCP) system. They investigate the causes of food spoilage and food poisoning and apply 
safe work practices while preparing food. 

Students demonstrate understanding of key foods, analyse the functions of the natural components of 
key foods and apply this information in the preparation of foods. They investigate cooking techniques 
and justify the use of the techniques they select when preparing key foods. Students develop an 
understanding of the primary and secondary processes that are applied to key foods, including food 
processing techniques to prevent spoilage. They also preserve food using these techniques. 

Students devise a design brief from which they develop a detailed design plan. Evaluation criteria are 
developed from the design brief specifications. In preparing their design plan, students conduct 
research and incorporate their knowledge about key foods, properties of food, tools, equipment, safety 
and hygiene, preparation, cooking and preservation techniques. They make decisions related to the 
specifications of the brief. In developing the design plan, students establish an overall production 
timeline to complete the set of food items (the product) to meet the requirements of the brief for 
implementation in Unit 4.  

Unit 4: Food product development and emerging trends 

In this unit students develop individual production plans for the proposed four to six food items and 
implement the design plan they established in Unit 3. In completing this task, students apply safe and 
hygienic work practices using a range of preparation and production processes, including some which 
are complex. They use appropriate tools and equipment and evaluate their planning, processes and 
product. 

Students examine food product development, and research and analyse driving forces that have 
contributed to product development. They investigate issues underpinning the emerging trends in 
product development, including social pressures, consumer demand, technological developments, and 
environmental considerations. Students also investigate food packaging, packaging systems and 
marketing.  
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Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Food and Technologystudents’ level of achievement 
will be determined by School-assessed Coursework, a School-assessed Task and an end-of-year 
examination. 

Percentage contributions to the study score in VCE Food and Technology are as follows:  
• Unit 3 School-assessed Coursework: 18 per cent 
• Unit 4 School-assessed Coursework: 12 per cent 
• Units 3 and 4 School-assessed Task: 40 per cent 
• End-of-year examination: 30 per cent. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FRENCH 
STUDY SUMMARY 
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LOTE French  
 
Rationale 
The study of a language other than English contributes to the overall education of students, most 
particularly in the area of communication, but also in the areas of cross-cultural understanding, 
intercultural learning, cognitive development, literacy and general knowledge. It provides access to 
the culture of communities which use the language and promotes understanding of different attitudes 
and values within the wider Australian community and beyond.  

The ability to communicate in another language, in conjunction with other skills, may provide 
opportunities for employment in the fields of interpreting, social services, ethnic affairs, the tourism 
and hospitality industries, international relations, the arts, commerce, technology, science, education 
etc. 
 
Structure 
The study is made up of four units, each involving at least 50 hours of scheduled classroom 
instruction. 
 
Outcomes 
Outcomes define what students will know and be able to do as a result of undertaking the study. 

Outcomes include a summary statement and the key knowledge and skills that underpin them.  

Only the summary statements of the outcomes have been reproduced below and must be read in 
conjunction with the key knowledge and skills published in each language study design. 

Students demonstrate the achievement of the outcomes based on progressive development of skills in 
listening, speaking, reading and writing through activities and tasks organised around the areas of 
study. The areas of study in Units 1–4 focus on the areas of study for language, which are made up of 
the themes and topics, text types, kinds of writing, vocabulary and grammar. They are common to all 
four units of the study and are published in the study design. They are tailored to the specific qualities 
of the language being studied. 
 
Unit 1 
The three outcomes for Unit 1 are: 
Outcome 1 
On completion of this unit the student should be able to establish and maintain a spoken or written 
exchange related to personal areas of experience. 
Outcome 2 
On completion of this unit the student should be able to listen to, read and obtain information from 
spoken and written texts. 
Outcome 3 
On completion of this unit the student should be able to produce a personal response to a text 
focusing on real or imaginary experience. 
 
Unit 2 
The three outcomes for Unit 2 are: 
Outcome 1 
On completion of this unit the student should be able to participate in a spoken or written exchange 
related to making arrangements and completing transactions. 
Outcome 2 
On completion of this unit the student should be able to listen to, read, and extract and use 
information and ideas from spoken and written texts. 
Outcome 3 
On completion of this unit the student should be able to give expression to real or imaginary 
experience in spoken or written form. 
 
Unit 3  
The three outcomes for Unit 3 are: 
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Outcome 1 
On completion of this unit the student should be able to express ideas through the production of 
original texts. 
Outcome 2 
On completion of this unit the student should be able to analyse and use information from spoken 
texts. 
Outcome 3 
On completion of this unit the student should be able to exchange information, opinions and 
experiences. 
 
Unit 4 
The two outcomes for Unit 4 are: 
Outcome 1 
On completion of this unit the student should be able to analyse and use information from written 
texts. 
Outcome 2 
On completion of this unit the student should be able to respond critically to spoken and written 
texts which reflect aspects of the language and culture of French-speaking communities. 
 
Entry 
There are no prerequisites for Units 1, 2 and 3. Students must undertake Unit 3 prior to undertaking 
Unit 4.  
 
Assessment 

Satisfactory Completion 
Demonstrated achievement of the set of outcomes specified for the unit. 
Levels of Achievement 

Unit 1 and 2 
Individual school decision on levels of achievement. 
Unit 3 and 4 
School-assessed coursework and end-of-year examinations: 
 Unit 3 school-assessed coursework:  25 per cent 
 Unit 4 school-assessed coursework:  25 per cent 
 Examinations*: oral component 12.5 per cent 
  written component 37.5 per cent 
*A single grade is awarded 
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FURNISHING PROGRAM 
 

STUDY SUMMARY 
VCE VET 
This subject will be taught by Frankston High School staff and offers a contribution to the VCE 
ATAR in the form of a ‘Study Score’.  
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GEOGRAPHY 
 

STUDY SUMMARY 

Please Note: This study summary includes excerpts from the VCE Geography Study Design. 
The summary is not a substitute for the VCE Study Design. Users are advised to view the full 
accredited study design and other resources on the VCAA website. 

Scope of study 

The study of Geography is a structured way of exploring, analysing and understanding the 
characteristics of places that make up our world. Geographers are interested in key questions 
concerning places and geographic phenomena: What is there? Where is it? Why is it there? What are 
the effects of it being there? How is it changing over time and how could, and should, it change in the 
future? How is it different from other places and phenomena? How are places and phenomena 
connected?  

Students explore these questions through fieldwork and investigation of a wide range of secondary 
sources. These methods underpin the development of a unique framework for understanding the 
world, enabling students to appreciate its complexity, the diversity and interactions of its 
environments, economies and cultures, and the processes that helped form and transform them. 

Ten key geographic concepts underpin the study – place, scale, distance, distribution, movement, 
region, process, change, spatial association and sustainability. These concepts are used in the 
exploration of each area of study to assist in the observation, description, interpretation and analysis 
and explanation of geographic phenomena. 

Rationale 

VCE Geography enables students to examine natural and human phenomena, how and why they 
change, their interconnections and the patterns they form across the Earth’s surface. In doing so, they 
develop a better understanding of their own place and its spaces and those in other parts of the world. 
These spatial perspectives, when integrated with historical, economic, ecological and cultural 
perspectives, deepen understanding of places, environments and human interactions with these. 

Interpretative and analytical skills enable students to interpret information presented in a variety of 
formats including maps, graphs, diagrams and images.  

Structure 

The study is made up of four units: 

Unit 1: Hazards and disasters 

Unit 2: Tourism 

Unit 3: Changing the land 

Unit 4: Human population – trends and issues 

Each unit contains two areas of study. 
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Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. All VCE studies are benchmarked against comparable national and international 
curriculum. 

Unit 1: Hazards and disasters 

In this unit students undertake an overview of hazards before investigating two contrasting types of 
hazards and the responses to them by people. 

Hazards include a wide range of situations including those within local areas, such as fast moving 
traffic or the likelihood of coastal erosion, to regional and global hazards such as drought and 
infectious disease. Students examine the processes involved with hazards and hazard events, including 
their causes and impacts, human responses to hazard events and interconnections between human 
activities and natural phenomena. This unit investigates how people have responded to specific types 
of hazards, including attempts to reduce vulnerability to, and the impact of, hazard events. 

Unit 2: Tourism 

In this unit students investigate the characteristics of tourism, with particular emphasis on where it has 
developed, its various forms, how it has changed and continues to change and its impacts on people, 
places and environments.  

The study of tourism at local, regional and global scales emphasises the interconnection within and 
between places. There is an interconnection between places tourists originate from and their 
destinations through the development of communication and transport infrastructure, employment, 
together with cultural preservation and acculturation. The growth of tourism at all scales requires 
careful management to ensure environmentally sustainable and economically viable tourism. Students 
undertake fieldwork in this unit and report on fieldwork using the structure provided. 

Unit 3: Changing the land 

This unit focuses on two investigations of geographical change: change to land cover and change to 
land use.  

Students investigate three major processes that are changing land cover in many regions of the world. 

Students investigate the distribution and causes of these three processes. At a local scale students 
investigate land use change using appropriate fieldwork techniques and secondary sources. They 
investigate the scale of change, the reasons for change and the impacts of change. Students undertake 
fieldwork and produce a fieldwork report using the structure provided 

Unit 4: Human population – trends and issues 

In this unit students investigate the geography of human populations. They explore the patterns of 
population change, movement and distribution, and how governments, organisations and individuals 
have responded to those changes in different parts of the world. 

Population movements such as voluntary and forced movements over long or short terms add further 
complexity to population structures and to economic, social, political and environmental conditions.  
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Assessment 

Satisfactory completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Geography students’ level of achievement will be 
determined by School-assessed Coursework tasks and an external examination. 

Percentage contributions to the study score in VCE Geography are as follows:  

 School-assessed Coursework Unit 3: 25 per cent 
 School-assessed Coursework Unit 4: 25 per cent 
 End-of-year examination: 50 per cent  

 
 
 

HEALTH SERVICES ASSISTANCE 
 

Please see www.fhscareers.com for FHS VETis Guide  
or Mrs Carolyn McIver VET Co-ordinator for more details 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

HEALTH AND HUMAN DEVELOPMENT 
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STUDY SUMMARY 

HEALTH AND HUMAN DEVELOPMENT  
Please Note: This study summary comprises excerpts from the VCE Health and Human Development 
Study Design. The summary is not a substitute for the VCE Study Design. Users are advised to consult 
the VCAA website(http://www.vcaa.vic.edu.au/vce/studies/healthnhuman/healthumindex.html) to view the full 
accredited Study Design and other resources.  

Rationale 

Through the study of VCE Health and Human Development, students investigate health and human
 development in local, Australian and global communities. 

Health is a dynamic condition that is influenced by complex interrelationships between individuals 
and biomedical and behavioural factors, as well as physical and social environments. These 
interrelationships are reflected in a social view of health that sees health as being created in the 
settings where people live and work. This social view of health recognises the need for personal skills 
development, the importance of empowering communities to take action to promote health, the 
creation of social and physical environments that are supportive of health and development, an 
awareness of the impacts on health of public policies and the need for health services to be oriented 
towards health promotion and the prevention of ill health. 

The VCE Health and Human Development study approaches the concept of ‘development’ as a 
continuum, that begins with individual human development in Units 1 and 2 and progresses towards 
human development at a societal level in Unit 4. In Units 1 and 2 the study of human development is 
about individual change, that is a continuous lifelong process that begins at conception and continues 
until death. Individual human developmental changes are cumulative; development that occurs in the 
future is dependent upon development occurring in the past. Unit 4 takes a global perspective on 
health and human development and uses definitions of human development that are consistent with 
approaches taken by both the World Health Organization (WHO) and the United Nations (UN). In 
Unit 4 human development is about expanding people’s choices and enhancing capabilities (the range 
of things people can be and do) and their freedoms; enabling people to live full, productive and 
creative lives; having access to knowledge, health and a decent standard of living; and participating in 
the life of their community and decisions affecting their lives (adapted from the United Nations 
Development Programme, 1990). 

The study of Health and Human Development is based on the premise that health and human 
development needs to be promoted at an individual level, and within group and community settings at 
national and international levels, to maximise global development potential. This underpins the 
structure of the four units of Health and Human Development. The study also promotes the 
understanding that nutrition plays a major role in influencing both health status and individual human 
development. 

Structure 

The study is made up of four units: 

Unit 1: The health and development of Australia’s youth 
Unit 2: Individual human development and health issues 
Unit 3: Australia’s health 
Unit 4: Global health and human development 

Each unit contains between two and four areas of study. 
 
Entry 
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There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

Unit 1: The health and development of Australia’s youth 

In this unit students are introduced to the concepts of health and individual human development. The 
World Health Organization (WHO) defines health as ‘a state of complete physical, mental and social 
well-being and not merely the absence of disease or infirmity’ (World Health Organization, 1946). 
The WHO’s definition is still widely used today, despite the identification of a number of limitations. 

Individual human development is a lifelong continuous process beginning at conception and ending 
with death and is perceived as involving a series of orderly and predictable changes, which can be 
classified as physical, social, emotional and intellectual. 

This unit focuses on the health and individual human development of Australia’s youth. For the 
purposes of this study, ‘youth’ is defined as twelve to eighteen years of age; however, it should be 
acknowledged that some agencies may use differing age classifications for the stage of youth. There 
are many factors that influence health and individual human development of youth, including the 
importance of nutrition for the provision of energy and growth as well as food behaviours and their 
impact on youth health and individual human development. 

The health status of Australia’s youth is good and continues to improve as demonstrated by reductions 
in morbidity and mortality from communicable diseases, chronic diseases, suicide, motor vehicle 
accidents and other injuries. However, Australia’s youth still experiences a range of health issues that 
impact on both their immediate and longer term health and individual human development. 

In this unit students identify issues that impact on the health and individual human development of 
Australia’s youth. Students investigate one health issue in detail and analyse personal, community and 
government strategies or programs that affect youth health and individual human development. 

Unit 2: Individual human development and health issues 

Individual human development is perceived as involving a series of orderly and predictable changes, 
which can be classified as physical, social, emotional and intellectual. Over the lifespan, individuals 
accumulate life experiences that affect both their health and individual human development. This unit 
focuses on the lifespan stages of childhood and adulthood. 

Health and development during childhood has been identified as having a significant impact on both 
health and development throughout the rest of the lifespan. There are many determinants of health and 
development of Australia’s children; however, social environments such as the family and community 
are crucial, as children develop through their relationships with others. 

 

The lifespan stage of adulthood represents a period of great diversity. The period of adulthood 
commonly spans a time frame of over sixty years. The health and individual human development of 
this group can vary considerably and is influenced by a range of determinants, which include 
biological and behavioural factors, as well as physical and social environments. 

The study of health is constantly changing with many emerging issues that have impacts on 
Australia’s health and development. An ageing population, new advances in technology, use of 
alternative health services, the impact of environmental change and acknowledgement of human 
rights and ethics are all issues that governments and communities need to consider in planning for the 
future of the health system. 

Unit 3: Australia’s health 

Australians generally enjoy good health and are among the healthiest people in the world when 
compared to other developed countries. The health status of Australians can be measured in many 
ways, such as consideration of burden of disease, health adjusted life expectancy, disability adjusted 
life years (DALYs), life expectancy, under-five mortality rate, mortality and morbidity rates, 
incidence and prevalence of disease. Despite Australia’s good health status, there is still potential for 
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improvements. The National Health Priority Areas (NHPAs) initiative provides a national approach 
that aims to improve health status in the areas that contribute most of the burden of disease in 
Australia. Regardless of how health is measured, health is not shared equally by all Australians. 
Different levels of health are experienced by different groups, which can be attributed to biological, 
behavioural and social determinants of health. 

Funding for the Australian health system involves a combination of both government and non-
government sources. The Australian Government makes a significant contribution to the health 
system through the funding of Medicare. Both government and non-government organisations play an 
important role in the implementation of a range of initiatives designed to promote health in Australia. 

Unit 4: Global health and human development 

This unit takes a global perspective on achieving sustainable improvements in health and human 
development. In the context of this unit human development is about creating an environment in 
which people can develop to their full potential and lead productive, creative lives in accord with their 
needs and interests. It is about expanding people’s choices and enhancing capabilities (the range of 
things people can be and do), having access to knowledge, health and a decent standard of living, and 
participating in the life of their community and decisions affecting their lives (adapted from the 
United Nations Development Programme, 1990). ‘Sustainability refers to meeting the needs of the 
present without compromising the ability of future generations to meet their own needs’ (United 
Nations, 1992). 

The United Nations (UN) human development work is encapsulated in the Millennium Development 
Goals, where the world’s countries have agreed to a set of measurable goals and targets for combating 
poverty, hunger, disease, illiteracy, environmental degradation and discrimination against women. A 
significant focus of the Millennium Development Goals is reducing the inequalities that result in 
human poverty and lead to inequalities in health status and human development. 

The World Health Organization (WHO) is the directing and coordinating authority for international 
health within the United Nations. Both the WHO and the UN have a range of strategies aimed at 
reducing global burdens of disease and promoting human development through the achievement of 
the Millennium Development Goals. The Australian Agency for International Development (AusAID) 
manages the Australian Government’s overseas aid program. AusAID aims to reduce poverty in 
developing countries and improve human development, with a focus on assisting developing countries 
to achieve the Millennium Development Goals. Non-government organisations also play a role in 
promoting sustainable human development. 

Assessment 

Satisfactory Completion 
The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit. 
Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Health and Human Development students’ level of 
achievement will be determined by School-assessed Coursework and an end-of-year examination. 

Percentage contributions to the study score in VCE Health and Human Development are as follows:  

• Unit 3 School-assessed Coursework: 25 per cent 

• Unit 4 School-assessed coursework: 25 per cent 

• End-of-year examination: 50 per cent. 
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HISTORY 
 
STUDY SUMMARY  
Unit 1: Twentieth century history  1918 –1939 

In Unit 1 students explore the nature of political, social and cultural change in the period between the 
world wars. World War One is regarded by many as marking the beginning of twentieth century 
history since it represented such a complete departure from the past and heralded changes that were to 
have an impact for decades to come. The post-war treaties ushered in a period where the world was, to 
a large degree, reshaped with new borders, movements, ideologies and power structures. These 
changes affected developments in Europe, the USA, Asia, Africa and the Middle East. Economic 
instability caused by the Great Depression also contributed to the development of political 
movements. Despite ideals about future peace, reflected in the establishment of the League of 
Nations, the world was again overtaken by war in 1939. The period after World War One was 
characterised by significant social and cultural change in the contrasting decades of the 1920s and 
1930s. New fascist governments used the military, education and propaganda to impose controls on 
the way people lived, to exclude particular groups of people and to silence criticism. In Germany, the 
persecution of the Jewish people became intensified. In the USSR, millions of people were forced to 
work in state-owned factories and farms and had limited personal freedom. Japan became increasingly 
militarised and anti-western. In the USA, the consumerism and material progress of the 1920s was 
tempered by the Great Crash of 1929. Writers, artists, musicians, choreographers and filmmakers 
reflected, promoted or resisted political, economic and social changes. 

Unit 2: Twentieth century history  1945 –2000 

In Unit 2 students explore the nature and impact of the Cold War and challenges and changes to 
existing political, economic and social arrangements in the second half of the twentieth century. The 
establishment of the United Nations in 1945 was intended to take an internationalist approach to 
avoiding warfare, resolving political tensions and addressing threats to human life and safety. The 
Universal Declaration of Human Rights adopted in 1948 was the first global expression of human 
rights. Despite internationalist moves, the second half of the twentieth century was dominated by the 
competing ideologies of democracy and communism, setting the backdrop for the Cold War. The 
period also saw challenge and change to the established order in many countries. The continuation of 
moves towards decolonisation led to independence movements in former colonies in Africa, the 
Middle East, Asia and the Pacific. New countries were created and independence was achieved 
through both military and diplomatic means. Old conflicts also continued and terrorism became 
increasingly global. The second half of the twentieth century also saw the rise of social movements 
that challenged existing values and traditions, such as the civil rights movement, feminism and 
environmental movements. 

Units 3 and 4: Revolutions 

In Units 3 and 4 Revolutions students investigate the significant historical causes and consequences of 
political revolution. Revolutions represent great ruptures in time and are a major turning point which 
brings about the collapse and destruction of an existing political order resulting in a pervasive change 
to society. Revolutions are caused by the interplay of ideas, events, individuals and popular 
movements. Their consequences have a profound effect on the political and social structures of the 
post-revolutionary society. Revolution is a dramatically accelerated process whereby the new order 
attempts to create political and social change and transformation based on a new ideology. Progress in 
a post-revolutionary society is not guaranteed or inevitable. Post-revolutionary regimes are often 
threatened internally by civil war and externally by foreign threats. These challenges can result in a 
compromise of revolutionary ideals and extreme measures of violence, oppression and terror. In these 
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units students develop an understanding of the complexity and multiplicity of causes and 
consequences in the revolutionary narrative. They construct an argument about the past using primary 
sources as evidence and evaluate the extent to which the revolution brought change to the lives of 
people. They consider how perspectives of the revolution give an insight into the continuity and 
change experienced by those who lived through dramatic revolutionary moments. Students evaluate 
historical interpretations about the causes and consequences of revolution and the effects of change 
instigated by the new order. In developing a course, teachers select two revolutions to be studied from 
the following, one for Unit 3 and one for Unit 4:  

• The American Revolution of 1776.  
• The French Revolution of 1789.  
• The Russian Revolution of October 1917.  
• The Chinese Revolution of 1949.  
Please note that at Frankston High School the selection made is Russian Revolution of October 

1917 and The Chinese Revolution of 1949. 

For the two selected revolutions, both areas of study must be undertaken. Students are expected to 
demonstrate a progression from Unit 3 to Unit 4 in historical understanding and skills. 

Russia  

• the events and other conditions that contributed to the outbreak of revolution, including 
tensions in Tsarist Russia, the formation of the Mensheviks and Bolsheviks, the Russo-Japanese War, 
Bloody Sunday, the role of the Dumas, World War One, the February Revolution, the effectiveness of 
the Provisional Government, The Dual Authority, Lenin’s return and his April Theses, the July Days, 
the Kornilov Affair and the events of October 1917  
• the ideas that played a significant role in challenging the existing order, including 
Nationalism, Liberal reformism, Revolutionary Populism, Marxism and Marxist-Leninism  
• the role of individuals, including Tsar Nicholas II and Tsarina Alexandra, Count Witte, Pyotr 
Stolypin, Grigori Rasputin, Alexander Kerensky, Lenin and Trotsky  
• the contribution of popular movements in mobilising society and challenging the existing 
order, including workers’ protests and peasants’ uprisings, soldier and sailor mutinies, and challenges 
by the Socialist Revolutionaries, Bolsheviks and Mensheviks (SDs), Octoberists and Kadets. 

China  

• the events and other conditions that contributed to the outbreak of revolution, including the 
economic and social inequalities, challenges to the early Republican era, Warlordism, the First United 
Front, the Northern Expedition, the Shanghai Massacre, the establishment of the Jiangxi Soviet 
(Kiangsi Soviet), successes and limitations of the Nationalist Decade, The Long March, the Japanese 
occupation of Manchuria and the SinoJapanese War, the Yan’an Soviet (Yenan), the Second United 
Front, and the Civil War  
• the ideas that played a significant role in challenging the existing order, including Marxist-
Leninism, Sun Yixian’s (Sun Yat-sen’s) ‘Three Principles of the People’, Nationalism, Chinese 
Communism and Mao Zedong Thought (Maoism)  
• the role of individuals, including Yuan Shikai (Yuan Shih-k’ai), Sun Yixian (Sun Yat-sen), 
Jiang Jieshi (Chiang Kai-shek), Mao Zedong (Mao Tse-tung), Zhu De (Chu Te), and Zhou Enlai 
(Chou En-lai)  
• the contribution of popular movements in mobilising society and challenging the existing 
order, including the New Culture Movement and the May 4th Movement, the New Life Movement, 
actions of the Red Army, actions of the Goumindang (Kuomintang) and the Chinese Communist 
Party. 
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HOSPITALITY 

 
STUDY SUMMARY 
VCE VET

 
 



49 
 

INFORMATION TECHNOLOGY: COMPUTING 
INFORMATION TECHNOLOGY: INFORMATICS 

INFORMATION TECHNOLOGY: SOFTWARE DEVELOPMENT 
 

STUDY SUMMARY 

Scope of study VCE Computing focuses on the application of a problem-solving methodology, and 
strategies and techniques for managing information systems in a range of contexts, to create digital 
solutions that meet specific needs. The study examines the attributes of each component of an 
information system including people, processes, data and digital systems (hardware, software, 
networks), and how their interrelationships affect the types and quality of digital solutions. VCE 
Computing is underpinned by four key concepts: approaches to problem solving, data and 
information, digital systems and interactions and impact. Together these form the conceptual 
framework of the study and the organising elements for its key knowledge.  

An important component of the study is the opportunity for students to develop social capital, that is, 
the shared understanding in social networks that enable cooperation and a cooperative approach to 
problem solving. VCE Computing provides students with opportunities to acquire and apply 
knowledge and skills to use digital systems efficiently and effectively when creating digital solutions 
both individually and as part of a network. Students investigate legal requirements and ethical 
responsibilities that individuals and organisations have with respect to the security and integrity of 
data. Through a structured approach to problem solving, incorporating computational, design and 
systems thinking, students are equipped to orient themselves towards the future, with an awareness of 
the technical and societal implications of digital systems. 

Rationale  

The ubiquity and rapid pace of developments in digital systems, and the increasing availability of 
digitised data and information are having major influences on many aspects of society and the 
economy. This study equips students with the knowledge and skills to be discerning users of digital 
systems, data and information and creators of digital solutions. They are equipped to apply new ways 
of thinking as well as technical and social protocols when developing intellectual and social capital.  

VCE Computing supports students to participate in a globalised society and economy as they learn 
how to exploit the capabilities of digital systems and manage risks when communicating and 
collaborating with others locally and globally. The study provides students with practical 
opportunities to create digital solutions for real-world problems in a range of settings, developing an 
essential tool set for current and future learning, work and social endeavours.  

VCE Computing provides a pathway to further studies in areas such as computer science, information 
systems, business, systems engineering, robotics, linguistics, logistics, database management and 
software development, and to careers in digital-technologies based areas such as information 
architecture, web design, business analysis and project management. 

Aims  
 
This study enables students to:  
• apply skills, techniques, processes and a methodology to create digital solutions that meet a 
range of needs and conditions  
• understand how data can be represented in digital systems and structured and manipulated to 
become part of a digital solution 
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• become independent and discerning users of digital systems, able to critically appraise the 
opportunities and appropriateness of different digital systems in a range of settings  
• understand the components of information systems and the architecture of the associated 
digital systems  
• understand how digital systems, processes, legislation and personal behaviours can affect the 
integrity and security of data and information  
• apply computational, design and systems thinking skills when creating digital solutions. 
Structure  
The study is made up of six units:  
Unit 1: Computing  
Unit 2: Computing  
Unit 3: Informatics  
Unit 4: Informatics  
Unit 3: Software development  
Unit 4: Software development  
 
Note: students may elect to undertake one or both of these Units 3 and 4 sequences. Each unit 
deals with specific content contained in areas of study and is designed to enable students to achieve a 
set of outcomes for that unit. Each outcome is described in terms of key knowledge and key skills. 
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INTERGRATED TECHNOLOGIES 

 
STUDY SUMMARY 
VCE VET
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JAPANESE SECOND LANGUAGE 
 
STUDY SUMMARY 
LOTE Japanese Second Language  
 
Rationale 
The study of a language other than English contributes to the overall education of students, 
most particularly in the area of communication, but also in the areas of cross-cultural 
understanding, intercultural learning, cognitive development, literacy and general knowledge. 
It provides access to the culture of communities which use the language and promotes 
understanding of different attitudes and values within the wider Australian community and 
beyond.  

The ability to communicate in another language, in conjunction with other skills, may 
provide opportunities for employment in the fields of interpreting, social services, ethnic 
affairs, the tourism and hospitality industries, international relations, the arts, commerce, 
technology, science, education etc. 
 
Structure 
The study is made up of four units, each involving at least 50 hours of scheduled classroom 
instruction. 
Outcomes 
Outcomes define what students will know and be able to do as a result of undertaking the 
study. 

Outcomes include a summary statement and the key knowledge and skills that underpin them.  

Only the summary statements of the outcomes have been reproduced below and must be read 
in conjunction with the key knowledge and skills published in each language study design. 

Students demonstrate the achievement of the outcomes based on progressive development of 
skills in listening, speaking, reading and writing through activities and tasks organised around 
the areas of study. The areas of study in Units 1–4 focus on the areas of study for language, 
which are made up of the themes and topics, text types, kinds of writing, vocabulary and 
grammar. They are common to all four units of the study and are published in the study 
design. They are tailored to the specific qualities of the language being studied. 
 
Unit 1 
The three outcomes for Unit 1 are: 

Outcome 1 
On completion of this unit the student should be able to establish and maintain a spoken or 
written exchange related to personal areas of experience. 

Outcome 2 
On completion of this unit the student should be able to listen to, read and obtain information 
from spoken and written texts. 

Outcome 3 
On completion of this unit the student should be able to produce a personal response to a text 
focusing on real or imaginary experience. 
Unit 2 
The three outcomes for Unit 2 are: 

Outcome 1 
On completion of this unit the student should be able to participate in a spoken or written 
exchange related to making arrangements and completing transactions. 
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Outcome 2 
On completion of this unit the student should be able to listen to, read, and extract and use 
information and ideas from spoken and written texts. 

Outcome 3 
On completion of this unit the student should be able to give expression to real or imaginary 
experience in spoken or written form. 
 
Unit 3  
The three outcomes for Unit 3 are: 

Outcome 1 
On completion of this unit the student should be able to express ideas through the production 
of original texts. 

Outcome 2 
On completion of this unit the student should be able to analyse and use information from 
spoken texts. 

Outcome 3 
On completion of this unit the student should be able to exchange information, opinions and 
experiences. 
 
Unit 4 
The two outcomes for Unit 4 are: 

Outcome 1 
On completion of this unit the student should be able to analyse and use information from 
written texts. 

Outcome 2 
On completion of this unit the student should be able to respond critically to spoken and 
written texts which reflect aspects of the language and culture of Japanese-speaking 
communities. 
Entry 
There are no prerequisites for Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4.  

Japanese is offered at more than one level in the VCE. Entry into these levels is governed by 
eligibility criteria which are published in the VCAA website and in the current VCE and 
VCAL Administrative Handbook. 
Assessment 

Satisfactory Completion 
Demonstrated achievement of the set of outcomes specified for the unit. 
Levels of Achievement 

Unit 1 and 2 
Individual school decision on levels of achievement. 
 
Unit 3 and 4 
School-assessed coursework and end-of-year examinations: 
 Unit 3 school-assessed coursework:  25 per cent 
 Unit 4 school-assessed coursework:  25 per cent 
 Examinations*: oral component 12.5 per cent 
  written component 37.5 per cent 
 
*A single grade is awarded 
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LABORATORY SKILLS 
 

STUDY SUMMARY  
VCE VET
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LANGUAGES OTHER THAN ENGLISH (LOTE) 
Languages Other Than English 

This study is available in thirty-one languages.  Students interested in studying a 
Language Other Than English that is not on offer on-campus at Frankston High 
School should enquire with their Course Counsellor for details as to how to 
enrol in another language study.  This may be via Distance Education or the 
Victorian Language School. 

Languages available are – 

Albanian Arabic 

Armenian Auslan 

Bengali Bosnian 

Chinese First Language 
Chinese Second Language and Chinese 
Second Language Advanced 

Classical Greek Classical Hebrew 

Croatian Czech 

Dutch Filipino 

French German  

Greek Hebrew 

Hindi Hungarian 

Indigenous Languages of Victoria Indonesian First Language 

Indonesian Second Language Italian 

Japanese First Language Japanese Second Language 

Khmer Korean First Language 

Korean Second Language Latvian 

Latin Lithuanian 
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Macedonian Maltese 

Persian Polish 

Portuguese Punjabi 

Romanian Russian 

Serbian Sinhala 

Slovenian Spanish 

Swedish Tamil 

Turkish Ukrainian 

Vietnamese Yiddish 

 

 
LEGAL STUDIES 

 
STUDY SUMMARY  

LEGAL STUDIES  

 
Please Note: This study summary includes excerpts from the VCE Legal Studies Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(http://www.vcaa.vic.edu.au/vce/studies/legalstudies/legalindex.html) to view the full accredited Study Design 
and other resources.  

Rationale 

VCE Legal Studies investigates the ways in which the law and the legal system relate to and serve 
individuals and the community. This knowledge is central to understanding the workings of 
contemporary Australian society.  

Legal Studies examines the processes of law-making, dispute resolution and the administration of 
justice in Australia. Students develop an understanding of the impact of the legal system on the lives 
of citizens, and the implications of legal decisions and outcomes on Australian society. The study 
provides students with an appreciation of how individuals can be involved in decision-making within 
the legal system, encouraging civic engagement and helping them to become more informed and 
active citizens. 

Students develop an understanding of the complexity of the law and the legal system and the 
challenges faced by our law-makers and dispute resolution bodies. They investigate the workings of 
the Australian legal system and undertake comparisons with international structures and procedures. 
Students are encouraged to question these systems and develop informed judgments about their 
effectiveness, as well as consider reforms to the law and the legal system.  



57 
 

Legal Studies also focuses on the development of skills. Students develop an ability to identify, 
collect and process information from a range of sources and engage in its interpretation and analysis. 
Skills for independent inquiry, critical thinking and legal reasoning to solve legal problems are also 
fostered. Students are required to apply legal reasoning and decision-making to contemporary cases 
and issues. They engage in analysis and evaluation of existing legal processes and form opinions 
about the operation of the legal system.  

Structure 

The study is made up of four units: 
Unit 1: Criminal law in action 

Unit 2: Issues in civil law 
Unit 3: Law-making 
Unit 4: Resolution and justice 

Each unit contains between two and four Areas of Study. 
 
Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

 

Unit 1: Criminal law in action 

The law influences all aspects of society – at home, at work and in the wider community. Laws are 
used by society to preserve social cohesion, and to ensure the protection of people from harm and 
from the infringement of their rights. These laws can be grouped according to their source and 
whether they are criminal or civil in nature. Following an overview of the law in general, this unit 
focuses on criminal law.  

Students examine the need for laws in society. They investigate the key features of criminal law, how 
it is enforced and adjudicated and possible outcomes and impacts of crime. Through a consideration 
of contemporary cases and issues, students learn about different types of crimes and explore rights 
and responsibilities under criminal law. Students also consider the role of parliament and subordinate 
authorities in law-making, as well as the impact of the Victorian Charter of Rights and 
Responsibilities on law enforcement and adjudication in Victoria. 

Students investigate the processes and procedures followed by courts in hearing and resolving 
criminal cases. They explore the main features and operations of criminal courts and consider the 
effectiveness of the criminal justice system in achieving justice.  

Unit 2: Issues in civil law 

The civil law regulates the rights and responsibilities that exist between individuals, groups and 
organisations. If legal rights have been infringed, the aggrieved party may pursue legal action through 
the court system, through a tribunal, or by using one of the methods of dispute resolution. 

Students examine the rights that are protected by civil law, as well as obligations that laws impose. 
They investigate types of civil laws and related cases and issues and develop an appreciation of the 
role of civil law in society and how it affects them as individuals. 

The unit also focuses on the resolution of civil disputes through judicial determination and alternative 
methods in courts, tribunals and independent bodies. Students examine these methods of dispute 
resolution and evaluate their effectiveness. 

Individuals can influence a change in the law by taking a case to court. Students focus on cases that 
have had a broader impact on the legal system and on the rights of individuals. Students develop an 
appreciation of the role played by such cases and undertake an analysis of relevant legal issues.  
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Unit 3: Law-making 

In this unit students develop an understanding of the institutions that determine our laws, and their 
law-making powers and processes. They undertake an informed evaluation of the effectiveness of 
law-making bodies and examine the need for the law to keep up to date with changes in society. 

Students develop an appreciation of the complex nature of law-making by investigating the key 
features and operation of parliament, and influences on law-making, with a focus on the role of the 
individual. 

Central to the investigation of law-making is the role played by the Commonwealth Constitution. 
Students develop an understanding of the importance of the Constitution in their lives and on society 
as a whole, and undertake a comparative analysis with another country. They learn of the importance 
of the role played by the High Court of Australia in interpreting and enforcing the Constitution, and 
ensuring that parliaments do not act outside their areas of power nor infringe protected rights.  

Students investigate the nature and importance of courts as law-makers and undertake an evaluation 
of their effectiveness as law-making bodies. They also investigate the relationships that exist between 
parliaments and courts. 

Throughout this unit, students examine relevant cases to support their learning and apply legal 
principles to these cases.  

Unit 4: Resolution and justice 

The legal system provides mechanisms by which legal disputes of both a criminal and a civil nature 
can be resolved in a fair and just manner. Dispute resolution bodies such as courts and tribunals 
employ a range of means and processes that enables the resolution of legal disputes. 

Students examine the institutions that adjudicate criminal cases and civil disputes. They also 
investigate methods of dispute resolution that can be used as an alternative to civil litigation. Students 
investigate the processes and procedures followed in courtrooms and develop an understanding of the 
adversary system of trial and the jury system, as well as pre-trial and post-trial procedures that operate 
in the Victorian legal system. Using the elements of an effective legal system, students consider the 
extent to which court processes and procedures contribute to the effective operation of the legal 
system. They also consider reforms or changes that could further improve its effective operation. 
Throughout this unit, students examine current or recent cases to support their learning, and apply 
legal principles to these illustrative cases. 

Assessment 

Satisfactory Completion 
The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based 
on the teacher’s assessment of the student’s performance on assessment tasks designated for the 
unit.  
Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Legal Studies students’ level of achievement will be 
determined by School-assessed Coursework and an end-of-year examination. 

Percentage contributions to the study score in VCE Legal Studies are as follows:  
• Unit 3 School-assessed Coursework: 25 per cent 
• Unit 4 School-assessed Coursework: 25 per cent 
• End-of-year examination: 50 per cent. 
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LITERATURE 

 

STUDY SUMMARY 

Units 1 and 2: 2016–2020 

Units 3 and 4: 2017–2020 

Please Note: This study summary includes excerpts from the VCE Literature Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to view the full 
accredited study design and other resources on the VCAA website. 

Scope of study 

In VCE Literature students undertake close reading of texts and analyse how language and literary 
elements and techniques function within a text. Emphasis is placed on recognition of a text’s 
complexity and meaning, and on consideration of how that meaning is embodied in its literary form. 
The study provides opportunities for reading deeply, widely and critically, responding analytically 
and creatively, and appreciating the aesthetic merit of texts. 

VCE Literature enables students to examine the historical and cultural contexts within which both 
readers and texts are situated. It investigates the assumptions, views and values which both writer and 
reader bring to the texts and it encourages students to contemplate how we read as well as what we 
read. It considers how literary criticism informs the readings of texts and the ways texts relate to their 
contexts and to each other. 

Rationale 

VCE Literature provides opportunities for students to develop their awareness of other people, places 
and cultures and explore the way texts represent the complexity of human experience. Students 
examine the evolving and dialogic nature of texts, the changing contexts in which they were produced 
and notions of value. They develop an understanding and appreciation of literature, and an ability to 
reflect critically on the aesthetic and intellectual aspects of texts. 

The study of Literature enables students to consider the power and complexity of language, the ways 
literary features and techniques contribute to meaning and the significance of form and structure. 

Structure 

The study is made up of four units. 

Each unit contains two areas of study. 

Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education.  
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Text selection 

Units 1 and 2 

In Units 1 and 2, text selection is a school-based decision, and must be made in accordance with the 
instructions provided on page 8 of the VCE Literature Study Design. 

Units 3 and 4 

In Units 3 and 4, text selection must be made in accordance with the instructions provided on page 15 
of the VCE Literature Study Design. 

Unit 1: Approaches to literature 

In this unit students focus on the ways the interaction between text and reader creates meaning. 
Students’ analyses of the features and conventions of texts help them develop responses to a range of 
literary forms and styles. They develop an awareness of how the views and values that readers hold 
may influence the reading of a text. 

Unit 2: Context and connections 

In this unit students explore the ways literary texts connect with each other and with the world. They 
deepen their examination of the ways their own culture and the cultures represented in texts can 
influence their interpretations and shape different meanings. Students consider the relationships 
between authors, audiences and contexts and analyse the similarities and differences across texts and 
establish connections between them. They engage in close reading of texts and create analytical 
responses that are evidence-based. 

Unit 3: Form and transformation 

In this unit students consider how the form of a text affects meaning, and how writers construct their 
texts. They investigate ways writers adapt and transform texts and how meaning is affected as texts 
are adapted and transformed. They consider how the perspectives of those adapting texts may inform 
or influence the adaptations. Students develop creative responses to texts and their skills in 
communicating ideas in both written and oral forms. 

Unit 4: Interpreting texts 

In this unit students develop critical and analytic responses to texts. They investigate literary criticism 
informing both the reading and writing of texts. Students develop an informed and sustained 
interpretation supported by close textual analysis. 

Assessment 

Satisfactory completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.   

Levels of achievement 

Units 1 and 2 
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Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In VCE Literature, students’ level of achievement will be determined by 
School-assessed Coursework (SAC) as specified in the VCE study design, and external assessment. 

Percentage contributions to the study score in VCE Literature are as follows:  

 Unit 3 School-assessed Coursework: 25 per cent 
 Unit 4 School-assessed Coursework: 25 percent 
 End-of-year examination: 50 per cent. 

 
 

 
MATHEMATICS 

 
STUDY SUMMARY  

MATHEMATICS 2016-2020 

 
Please Note: This study summary comprises excerpts from the VCE Mathematics Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(www.vcaa.vic.edu.au/Pages/vce/studies/mathematics/foundation/foundmathindex.aspx) to view the full 
accredited Study Design and other resources.  

Scope of study  

Mathematics is the study of function and pattern in number, logic, space and structure, and of 
randomness, chance, variability and uncertainty in data and events. It is both a framework for thinking 
and a means of symbolic communication that is powerful, logical, concise and precise. Mathematics 
also provides a means by which people can understand and manage human and natural aspects of the 
world and inter-relationships between these. Essential mathematical activities include: conjecturing, 
hypothesising and problem posing; estimating, calculating and computing; abstracting, proving, 
refuting and inferring; applying, investigating, modelling and problem solving. 

Rationale This study is designed to provide access to worthwhile and challenging mathematical 
learning in a way which takes into account the interests, needs, dispositions and aspirations of a wide 
range of students, and introduces them to key aspects of the discipline. It is also designed to promote 
students’ awareness of the importance of mathematics in everyday life in a technological society, and 
to develop confidence and the disposition to make effective use of mathematical concepts, processes 
and skills in practical and theoretical contexts. 

Aims  

This study enables students to:  

• develop mathematical concepts, knowledge and skills  

• apply mathematics to analyse, investigate and model a variety of contexts and solve practical 
and theoretical problems in situations that range from well-defined and familiar to open-ended and 
unfamiliar  
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• use technology effectively as a tool for working mathematically. 

Structure  

The study is made up of the following units:  

Foundation Mathematics Units 1 and 2  

Foundation Mathematics Units 1 and 2 are completely prescribed and provide for the continuing 
mathematical development of students entering VCE. In general, these students would not intend to 
undertake Unit 3 and 4 studies in VCE Mathematics in the following year. 

General Mathematics Units 1 and 2  

Provide for a range of courses of study involving non-calculus based topics for a broad range of 
students and may be implemented in various ways to reflect student interests in, and applications of, 
mathematics. They incorporate topics that provide preparation for various combinations of studies at 
Units 3 and 4 and cover assumed knowledge and skills for those units. 

Mathematical Methods Units 1 and 2 

Are completely prescribed and provide an introductory study of simple elementary functions, algebra, 
calculus, probability and statistics and their applications in a variety of practical and theoretical 
contexts. They are designed as preparation for Mathematical Methods Units 3 and 4 and cover 
assumed knowledge and skills for those units.   

Specialist Mathematics Units 1 and 2  

Comprise a combination of prescribed and selected non-calculus based topics and provide courses of 
study for students interested in advanced study of mathematics, with a focus on mathematical 
structure and reasoning. They incorporate topics that, in conjunction with Mathematical Methods 
Units 1 and 2, provide preparation for Specialist Mathematics Units 3 and 4 and cover assumed 
knowledge and skills for those units. 

Further Mathematics Units 3 and 4  

Are designed to be widely accessible and comprise a combination of non-calculus based content from 
a prescribed core and a selection of two from four possible modules across a range of application 
contexts. They provide general preparation for employment or further study, in particular where data 
analysis, recursion and number patterns are important. The assumed knowledge and skills for the 
Further Mathematics Units 3 and 4 prescribed core are covered in specified topics from General 
Mathematics Units 1 and 2. Students who have done only Mathematical Methods Units 1 and 2 will 
also have had access to assumed knowledge and skills to undertake Further Mathematics but may also 
need to undertake some supplementary study of statistics content. 

Mathematical Methods Units 3 and 4 

Are completely prescribed and extend the study of simple elementary functions to include 
combinations of these functions, algebra, calculus, probability and statistics, and their applications in 
a variety of practical and theoretical contexts. They also provide background for further study in, for 
example, science, humanities, economics and medicine. 

Specialist Mathematics Units 3 and 4  

Are designed to be taken in conjunction with Mathematical Methods Units 3 and 4, or following 
previous completion of Mathematical Methods Units 3 and 4. The areas of study extend content from 
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Mathematical Methods Units 3 and 4 to include rational and other quotient functions as well as other 
advanced mathematics topics such as complex numbers, vectors, differential equations, mechanics 
and statistical inference. Study of Specialist Mathematics Units 3 and 4 assumes concurrent study or 
previous completion of Mathematical Methods Units 3 and 4. 

Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of three outcomes for that unit. Each outcome is described in terms of key knowledge 
and key skills. 

 
 

 
MEDIA 

 
STUDY SUMMARY  

VCE MEDIA 2012–2016  

 
Please Note: This study summary comprises excerpts from the VCE Media Study Design. The summary 
is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
<www.vcaa.vic.edu.au/vce/studies/media/mediaindex.html> to view the full accredited Study Design and 
other resources.  

Scope of study 

The media is a diverse, dynamic and evolving collection of forms used to inform, communicate with 
and connect people. Media influence the way people spend their time, help shape the way they 
perceive themselves and others, and play a crucial role in the creation and exchange of personal, 
social, cultural, national and global identities. The media entertain, educate, inform and provide 
channels of communication. This takes place within the broader context of: industrial organisation; 
political and market structures; professional practices; creative processes; traditional, contemporary 
and emerging technologies; regulation; and the need to attract and maintain audiences. The 
relationships between such frames of reference and audiences shape media products and the ways in 
which they are developed, constructed, distributed and consumed. Notions of audience underlie the 
creation, distribution, consumption and reception of media texts. Media texts are representations of 
social, personal and cultural reality, which have been constructed through a process of selection and 
omission, using media codes and conventions. Codes and conventions may be common to all media 
products, or specific to individual media forms, texts, genres and styles. VCE Media examines media 
products as the expression of creative ideas, specific symbolic languages and discourses of society 
and culture that shape meaning and reflect the society in which they were created. This study explores 
a variety of media forms, including audio, audiovisual media, print-based media, digital and 
interactive media technologies and convergent media processes. Students examine and analyse the 
relationships between audiences and the media; this analysis is undertaken through a theoretical and 
practical study that places the student in the role of a media creator. 

Rationale 

VCE Media provides students with the opportunity to analyse media products and concepts in an 
informed and critical way. Students consider media texts, technologies and processes from various 
perspectives, including an analysis of structure and features. They examine industry production and 
distribution context, audience reception and the media’s contribution to and impact on society. This 
aspect of the study is integrated with the individual and collaborative design and production of media 
representations and products. VCE Media supports students to develop and refine their analytical, 
critical, creative thinking and expression. Students strengthen their communication skills and 
technical knowledge. This study is relevant for students who wish to pursue further formal study at 
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tertiary level or in vocational education and training settings. The study provides knowledge and skills 
in creative thinking, planning, analysis, creative expression and communication valuable for 
participation in and contribution towards contemporary society. 

Structure 

The study is made up of four units. 

Each unit contains three areas of study. 
Unit 1: Representation and technologies of representation 
Unit 2: Media production and the media industry 
Unit 3: Narrative and media production design 
Unit 4: Media: process, influence and society’s values 

Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of outcomes for that unit. Each outcome is described in terms of key knowledge and key 
skills. 

Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

Unit 1: Representation and technologies of representation 

In this unit students develop an understanding of the relationship between the media, technology and 
the representations present in media forms. They study the relationships between media technologies, 
audiences and society. Students develop practical and analytical skills, including an understanding of 
the contribution of codes and conventions to the creation of meaning in media products, the role and 
significance of selection processes in their construction, the role audiences play in constructing 
meaning from media representations, and the creative and cultural impact of new media technologies. 

Unit 2: Media production and the media industry 
In this unit students develop their understanding of the specialist production stages and roles within 
the collaborative organisation of media production. Students participate in specific stages of a media 
production, developing practical skills in their designated role. Students also develop an 
understanding of media industry issues and developments relating to production stages and roles and 
the broader framework within which Australian media organisations operate. 

 

Unit 3: Narrative and media production design 

In this unit students develop an understanding of film, television or radio drama production and story 
elements, and learn to recognise the role and significance of narrative organisation in fictional film, 
television or radio drama texts. Students examine how production and story elements work together to 
structure meaning in narratives to engage audiences. Students also develop practical skills through 
undertaking exercises related to aspects of the design and production process. They complete a media 
production design plan for a specific media form and audience. They present the relevant 
specifications as a written planning document, with visual representations that employ media planning 
conventions appropriate to the media form in which the student chooses to work. 

Unit 4: Media: process, influence and society’s values 

In this unit students further develop practical skills in the production of media products to realise the 
production design plan completed during Unit 3. Organisational and creative skills are refined and 
applied throughout each stage of the production process. Students analyse the relationship between 
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media texts, social values and discourses in the media. The nature and extent of media influence, the 
relationship between the media, media audiences and media regulation are also critically analysed in 
this unit. 

Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Media students’ level of achievement will be 
determined bySchool-assessed Coursework, School-assessed Task and an end-of-year examination. 
The School-assessed Task information and assessment criteria for Units 3 and 4 are published 
annually in the VCAA Bulletin VCE, VCAL and VET Bulletin Supplement 1: Administrative advice for 
school-based assessment. The Victorian Curriculumand Assessment Authority will report students’ 
level of performance on each assessment component as a grade from A+ to E or UG (ungraded). To 
receive a study score, students must achieve two ormore graded assessments and receive S for both 
Units 3 and 4. The study score is reported on a scaleof 0–50; it is a measure of how well the student 
performed in relation to all others who took the study.Teachers should refer to the current VCE and 
VCAL Administrative Handbook for details on gradedassessment and calculation of the study score. 

Percentage contributions to the study score in VCEMedia are as follows: 
• Unit 3 School-assessed Coursework: 8 per cent 
• Unit 4 School-assessed Coursework: 12 per cent 
• School-assessed Task: 35 per cent 
• End-of-year examination: 45 per cent. 

 

 
MEDIA  

 
Please see www.fhscareers.com for FHS VETis Guide  

or Mrs Carolyn McIver VET Co-ordinator for more details 
 
 

MUSIC PERFORMANCE 
 

STUDY SUMMARY 

Music  

 

Please Note: This study summary comprises excerpts from the VCE Music Study Design. The summary 
is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(http://www.vcaa.vic.edu.au/vce/studies/futuresd.html) to view the full accredited Study Design and other 
resources.  
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Rationale 
Music is an integral part of all cultures and societies, both contemporary and historical. The study of 
music develops students’ understanding of artistic processes and contributes to the development of the 
aesthetic, cognitive, psychomotor and affective domains. 
VCE Music offers students opportunities to engage in the practice of performing, creating and 
studying music that is representative of diverse genres, styles and cultures. Students can specialise in 
one or more approaches to the study of music, depending on their VCE program overall and the post-
VCE pathways they may be interested in following. 
Students develop knowledge of stylistic, aesthetic and expressive qualities and characteristics of 
music and develop their ability to communicate their understanding through music making: 
performing, composing, arranging and/or improvising; and musicianship: aural perception, analysis 
and music language. 
VCE Music offers students opportunities for personal development and to make an ongoing 
contribution to the culture of their community through participation in life-long music making. 

Structure 
The study is made up of: 

• Music Performance Units 1, 2, 3 and 4 
Each unit contains between two and four areas of study. 

The following diagram outlines the structure of VCE Music 2011–2015: 
 
Entry 
There are no prerequisites for entry to Units 1, 2 and 3 for Music Performance. Students must 
undertake Unit 3 prior to undertaking Unit 4 in these studies.  

Units 1–4: Music Performance 

Unit 1 
This unit focuses on building performance and musicianship skills. Students present performances of 
selected group and solo music works using one or more instruments. They study the work of other 
performers and explore strategies to optimise their own approach to performance. They identify 
technical, expressive and stylistic challenges relevant to works they are preparing for performance and 
practise technical work to address these challenges. They also develop skills in performing previously 
unseen music. Students study aural, theory and analysis concepts to develop their musicianship skills 
and apply this knowledge when preparing and presenting performances. 

Unit 2 
In this unit students build their performance and musicianship skills. They present performances of 
selected group and solo music works using one or more instruments. Students study the work of other 
performers through listening and analysis and use specific strategies to optimise their own approach to 
performance. They also study strategies for developing technical and expressive performance skills. 
They identify technical, expressive and stylistic challenges relevant to works they are preparing for 
performance and practise related technical work. They develop skills in performing previously unseen 
music and study specific concepts to build their musicianship knowledge and skills. Students also 
devise an original composition or improvisation. 

Unit 3 
This unit prepares students to present convincing performances of group and solo works. In this unit 
students select a program of group and solo works representing a range of styles and diversity of 
character for performance. They develop instrumental techniques that enable them to interpret the 
works and expressively shape their performances. They also develop an understanding of performance 
conventions they can use to enhance their performances. Students develop skills in unprepared 
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performance, aural perception and comprehension, transcription, music theory and analysis. The focus 
for analysis in Area of Study 3 is works and performances by Australian musicians. 

Unit 4 
In this unit students refine their ability to present convincing performances of group and solo works. 
Students select group and solo works that complement works selected in Unit 3. They further develop 
and refine instrumental and performance techniques that enable them to expressively shape their 
performance and communicate their understanding of the music style of each work. Students continue 
to develop skills in aural perception and comprehension, transcription, theory, analysis and 
unprepared performance. Students continue to study ways in which Australian performers interpret 
works that have been created since 1910 by Australian composers/songwriters. 

Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Music Performance students’ level of achievement 
will be determined by School-assessed Coursework, an end-of-year performance examination and an 
end-of-year aural and written examination. In VCE Music Investigation students’ level of 
achievement will be determined by School-assessed Coursework and an end-of-year performance 
examination. In VCE Music Style and Composition students’ level of achievement will be determined 
by School-assessed Coursework, an Externally-assessed Task and an aural and written end-of-year 
aural and written examination. 

Percentage contributions to the study score in VCE Music are as follows:  

VCE Music Performance Units 3 and 4 

• Units 3 and 4 School-assessed Coursework: 30 per cent 

• External end-of-year performance examination: 50 per cent 

• External end-of-year aural and written examination: 20 per cent 

VCE Music Investigation Units 3 and 4 

• Unit 3 School-assessed Coursework: 25 per cent 

• Unit 4 School-assessed Coursework: 25 per cent 

• External end-of-year performance examination: 50 per cent 

VCE Music Style and Composition Units 3 and 4 

• Units 3 and 4 School-assessed Coursework: 30 per cent 

• Units 3 and 4 Externally-assessed Task: 30 per cent 

• External end-of-year aural and written examination: 40 per cent 
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STUDY SUMMARY  
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OUTDOOR AND ENVIRONMENTAL STUDIES 

 
STUDY SUMMARY  

VCE OUTDOOR AND ENVIRONMENTAL STUDIES 2012–2016  

 
Please Note: This study summary comprises excerpts from the VCE Outdoor and Environmental Studies 
Study Design. The summary is not a substitute for the VCE Study Design. Users are advised to consult 
the VCAA website www.vcaa.vic.edu.au/vce/studies/outdoor/outdoorindex.html to view the full 
accredited Study Design and other resources.  

Scope of study 
VCE Outdoor and Environmental Studies is concerned with the ways humans interact with and relate 
to outdoor environments. ‘Outdoor environments’ include environments that have minimum influence 
from humans, as well as those environments that have been subject to different levels of human 
intervention. The study enables students to make critically informed comment on questions of 
environmental sustainability and to understand the importance of environmental health, particularly in 
local contexts. 

In this study both passive and active outdoor activities provide the means for students to develop 
experiential knowledge of outdoor environments. Such knowledge is then enhanced through the 
theoretical study of outdoor environments from perspectives of environmental history, ecology and 
the social studies of human relationships with nature. The study also examines the complex interplay 
between human impacts on outdoor environments and nature’s impact on humans. 

Outdoor experiences suited to this study include a range of guided activities in areas such as farms, 
mining/logging sites, interpretation centres, coastal areas, rivers, mountains, bushland, forests, urban 
parks, and state or national parks. Activities undertaken could include bushwalking, cross-country 
skiing, canoe touring, cycle touring, conservation and restoration activities, marine exploration, and 
participation in community projects. Outdoor experiences that use weapons or motorised devices to 
replace human effort are not suitable for this study. 

Rationale 

VCE Outdoor and Environmental Studies provides students with the skills and knowledge to safely 
participate in activities in outdoor environments and to respect and value diverse environments. The 
blend of direct practical experience of outdoor environments with more theoretical ways of knowing, 
enables informed understanding of human relationships with nature.  

Historically, humans have modified outdoor environments to meet survival, commercial, conservation 
and recreation needs. For many, outdoor environments have become places of adventure, relaxation, 
scientific study, social action and enterprise. Outdoor environments also provide space for 
connectedness with nature and opportunities for reflection upon the past, present and future. These 
varying values and approaches generate differing impacts and can cause pressures and tensions 
between user groups, leading to issues concerning the preservation and sustainability of outdoor 
environments. Outdoor and Environmental Studies seeks to enable students to critically analyse these 
differing relationships, impacts and issues, providing the knowledge and skills to participate in and 
contribute to contemporary society. 

Outdoor and Environmental Studies offers students a range of pathways, and caters to those who wish 
to pursue further formal study in areas where interaction with outdoor environments is central, such as 
natural resource management, nature-based tourism, outdoor leading and guiding, environmental 
research and policy, education, and agriculture. 
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Structure 
The study is made up of four units. 

Unit 1: Exploring outdoor experiences 
Unit 2: Discovering outdoor environments 
Unit 3: Relationships with outdoor environments 
Unit 4: Sustainable outdoor relationships 

Each unit contains two Areas of Study. 

Entry 
There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

Unit 1: Exploring outdoor experiences 
This unit examines some of the ways in which humans understand and relate to nature through 
experiences of outdoor environments. The focus is on individuals and their personal responses to and 
experiences of outdoor environments. 

Students are provided with the opportunity to explore the many ways in which nature is understood 
and perceived. Students develop a clear understanding of the range of motivations for interacting with 
outdoor environments and the factors that affect an individual’s access to outdoor experiences and 
relationships with outdoor environments. 

Through outdoor experiences, students develop practical skills and knowledge to help them live 
sustainably in outdoor environments. Students understand the links between practical experiences and 
theoretical investigations, gaining insight into a variety of responses to, and relationships with, nature. 

Unit 2: Discovering outdoor environments 
This unit focuses on the characteristics of outdoor environments and different ways of understanding 
them, as well as the human impacts on outdoor environments. 

In this unit students study nature’s impact on humans, as well as the ecological, social and economic 
implications of human impact on outdoor environments. Students develop a clear understanding of the 
impact of technologies and changing human lifestyles on outdoor environments. 

Students examine a number of case studies of specific outdoor environments, including areas where 
there is evidence of human intervention. They develop the practical skills required to minimise human 
impact on outdoor environments. Students are provided with practical experiences as the basis for 
comparison between outdoor environments and reflection to develop theoretical knowledge about 
natural environments. 

Unit 3: Relationships with outdoor environments  
The focus of this unit is the ecological, historical and social contexts of relationships between humans 
and outdoor environments in Australia. Case studies of impacts on outdoor environments are 
examined in the context of the changing nature of human relationships with outdoor environments in 
Australia. 

Students consider a number of factors that influence contemporary relationships with outdoor 
environments. They also examine the dynamic nature of relationships between humans and their 
environment.  

Students are involved in one or more experiences in outdoor environments, including in areas where 
there is evidence of human interaction. Through these practical experiences students are provided 
with the basis for comparison and reflection, and opportunities to develop theoretical knowledge and 
skills about specific natural environments. 
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Unit 4: Sustainable outdoor relationships 
In this unit students explore the sustainable use and management of outdoor environments. They 
examine the contemporary state of environments in Australia, consider the importance of healthy 
outdoor environments, and examine the issues in relation to the capacity of outdoor environments to 
support the future needs of the Australian population.  

Students examine the importance of developing a balance between human needs and the conservation 
of outdoor environments and consider the skills needed to be environmentally responsible citizens. 
They investigate current agreements and environmental legislation, as well as management strategies 
and policies for achieving and maintaining healthy and sustainable environments in contemporary 
Australian society. 

Students engage in one or more related experiences in outdoor environments. They learn and apply 
the practical skills and knowledge required to sustain healthy outdoor environments, and evaluate the 
strategies and actions they employ. Through these practical experiences students are provided with the 
basis for comparison and reflection, and opportunities to develop and apply theoretical knowledge 
about outdoor environments. 

Assessment 

Satisfactory Completion 
The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 
Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  
 
Units 3 and 4 
The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Outdoor and Environmental Studies students’ level of 
achievement will be determined by School-assessed Coursework and an end-of-year examination.  

Percentage contributions to the study score in VCE Outdoor and Environmental Studies are as 
follows: 
• Unit 3 School-assessed Coursework: 25 per cent 
• Unit 4 School-assessed Coursework: 25 per cent 
• End-of-year examination: 50 per cent. 
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PHYSICAL EDUCATION 

 
STUDY SUMMARY  

VCE PHYSICAL EDUCATION  

 
Please Note: This study summary includes excerpts from the VCE Physical Education Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(www.vcaa.vic.edu.au/Pages/vce/studies/physicaledu/phyeduindex.aspx) to view the full accredited Study 
Design and other resources.  

Rationale 

VCE Physical Education examines the biological, physiological, psychological, social and cultural 
influences on performance and participation in physical activity. It focuses on the interrelationship 
between motor learning and psychological, biomechanical, physiological and sociological factors that 
influence physical performances, and participation in physical activity. The study of physical activity 
and sedentary behaviour is significant for the understanding of health, wellbeing and performance of 
people. 

The study enables the integration of theoretical knowledge with practical application through 
participation in physical activities. There are opportunities for students to apply theoretical concepts 
and reflect critically on factors that affect all levels of performance and participation.  

This VCE study is suitable for students with a wide range of aspirations, including those who wish to 
pursue further formal study at tertiary level or in vocational education and training settings. The study 
prepares students for such fields as the health sciences, exercise science and education, as well as 
providing valuable knowledge and skills for participating in their own sporting and physical activity 
pursuits to develop as critical practitioners and lifelong learners.  

Structure 

The study is made up of four units: 
Unit 1: Bodies in motion 

Unit 2: Sports coaching and physically active lifestyles 
Unit 3: Physical activity participation and physiological performance 
Unit 4: Enhancing performance 

Each unit contains between two and four areas of study. 
 
 
Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

Unit 1: Bodies in motion 

In this unit students explore how the body systems work together to produce movement and analyse 
this motion using biomechanical principles. Through practical activities students explore the 
relationships between the body systems and physical activity. They are introduced to the aerobic and 
anaerobic pathways utilised to provide the muscles with the energy required for movement and the 
basic characteristics of each pathway. 
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Students apply biomechanical principles to improve and refine movement. They use practical 
activities to demonstrate biomechanical principles and how the correct application of biomechanics 
can lead to improved performance in sport and physical activity.  

In Area of Study 3, there are two detailed studies: Technological advancements from a biomechanical 
perspective and Injury prevention and rehabilitation, which will expand and build on the knowledge 
and skills introduced in Areas of Study 1 and 2. Students select one of these detailed studies to 
explore in greater depth.  

Unit 2: Sports coaching and physically active lifestyles 

This unit explores a range of coaching practices and their contribution to effective coaching and 
improved performance of an athlete. The way in which a coach influences an athlete can have a 
significant effect on performance. The approach a coach uses, the methods applied and the skills used 
will have an impact on the degree of improvement experienced by an athlete. By studying various 
approaches and applying this knowledge to a practical session, students gain a practical insight into 
coaching. 

Students are introduced to physical activity and the role it plays in the health and wellbeing of the 
population. Through a series of practical activities, students gain an appreciation of the level of 
physical activity required for health benefits and investigate how participation in physical activity 
varies across the lifespan. They explore a range of factors that influence participation in regular 
physical activity, and collect data to identify perceived barriers and the ways in which these barriers 
can be overcome. 

In Area of Study 3, there are two detailed studies: Decision making in sport and Promoting active 
living, which will expand and build on the knowledge and skills introduced in Areas of Study 1 and 2. 
Students select one of these detailed studies to explore in greater depth.  

Unit 3: Physical activity participation and physiological performance 

This unit introduces students to an understanding of physical activity and sedentary behaviour from a 
participatory and physiological perspective. Students apply various methods to assess physical 
activity and sedentary levels, and analyse the data in relation to adherence to the National Physical 
Activity Guidelines. Students study and apply the social-ecological model to identify a range of 
Australian strategies that are effective in promoting participation in some form of regular activity. 

Students investigate the contribution of energy systems to performance in physical activity. In 
particular, they investigate the characteristics of each system and the interplay of the systems during 
physical activity. Students explore the multi-factorial causes of fatigue and consider different 
strategies used to delay and manage fatigue and to promote recovery.  

Unit 4: Enhancing performance 

Improvements in performance, in particular fitness, depend on the ability of the individual or coach to 
gain, apply and evaluate knowledge and understanding of training. Students undertake an activity 
analysis. Using the results of the analysis, they then investigate the required fitness components and 
participate in a training program designed to improve or maintain selected components. Athletes and 
coaches aim to continually improve and use nutritional, physiological and psychological strategies to 
gain advantage over the competition. Students learn to critically evaluate different techniques and 
practices that can be used to enhance performance, and look at the rationale for the banning or 
inclusion of various practices from sporting competition. 

Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  
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Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Physical Education students’ level of achievement 
will be determined by School-assessed Coursework and an end-of-year examination. 

Percentage contributions to the study score in VCE Physical Education are as follows:  
• Unit 3 School-assessed Coursework: 25 per cent 
• Unit 4 School-assessed Coursework: 25 per cent 
• End-of-year examination: 50 per cent. 

 

 

 
PHYSICS 

STUDY SUMMARY 

VCE PHYSICS 2013–2016 

 
Please Note: This study summary comprises excerpts from the VCE Physics Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(http://www.vcaa.vic.edu.au/vce/studies/physics/physicsindex.html) to view the full accredited Study Design 
and other resources.  

Scope of study 

Physics seeks to understand and explain the physical world. It examines models and ideas used to 
make sense of the world and which are sometimes challenged as new knowledge develops. By 
looking at the way matter and energy interact through observations, measurements and experiments, 
physicists gain a better understanding of the underlying laws of nature.  

VCE Physics provides students with opportunities to explore questions related to the natural and 
constructed world. The study provides a contextual approach to exploring selected areas within the 
discipline including atomic physics, electricity, fields, mechanics, thermodynamics, quantum physics 
and waves. Students also have options  for study related to astrophysics, bioelectricity, biomechanics, 
electronics, flight, medical physics, nuclear energy, nuclear physics, optics, sound and sports science. 
Students examine classical and contemporary research, models and theories to understand how 
knowledge in physics has evolved and continues to evolve in response to new evidence and 
discoveries. An understanding of the complexities and diversity of physics leads students to 
appreciate the interconnectedness of the content areas both within physics, and across physics and the 
other sciences. 

An important feature of undertaking a VCE science study is the opportunity for students to engage in 
a range of inquiry tasks that may be self-designed, develop key science skills and interrogate the links 
between theory and practice. In VCE Physics inquiry methodologies can include laboratory 
experimentation, local and remote data logging, simulations, animations and literature reviews.  
Investigation in physics is diverse and may take many forms including the design, building, testing 
and evaluation of a device; the investigation of the operation of a device; creating a solution to a 
scientific or technological problem; and the investigation of a physical phenomenon. Students work 
collaboratively as well as independently on a range of tasks. They pose questions, formulate 
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hypotheses and collect, analyse and critically interpret qualitative and quantitative data. They analyse 
the limitations of data, evaluate methodologies and results, justify conclusions, make 
recommendations and communicate their findings. Students investigate and evaluate issues, changes 
or alternative proposals by considering both shorter and longer term consequences for the individual, 
environment and society. Knowledge of the safety considerations associated with physics 
investigations is integral to the study of VCE Physics. As well as an increased understanding of 
scientific processes, students develop capacities that enable them to critically assess the strengths and 
limitations of science, respect evidence-based conclusions and gain an awareness of the ethical, social 
and political contexts of scientific endeavours. 

Rationale 

Physics is a natural science based on observations, experiments, measurements and mathematical 
analysis with the purpose of finding quantitative explanations for phenomena occurring from the 
subatomic scale through to the planets, stellar systems and galaxies in the Universe. While much 
scientific understanding in physics has stood the test of time, many other areas continue to evolve. In 
undertaking this study, students develop their understanding of the roles of careful and systematic 
experimentation and modelling in the development of theories and laws. They undertake practical 
activities and apply physics principles to explain and quantify both natural and constructed 
phenomena. 

 In VCE Physics students develop a range of inquiry skills involving practical experimentation and 
research, analytical skills including critical and creative thinking, and communication skills. Students 
use scientific and cognitive skills and understanding to analyse contemporary physics-related issues 
and to communicate their views from an informed position.  

VCE Physics provides for continuing study pathways within the discipline and leads to a range of 
careers. Physicists may undertake research and development in specialist areas including acoustics, 
astrophysics and cosmology, atmospheric physics, computational physics, education, energy research, 
engineering, instrumentation, lasers and photonics, medical physics, nuclear science, optics, 
pyrotechnics and radiography. Physicists also work in cross-disciplinary areas such as bushfire 
research, climate science, forensic science, geology, materials science, neuroscience and sports 
science. 

Aims 

This study enables students to:  

• apply physics models, theories and concepts to describe, explain, analyse and make 
predictions about diverse physical phenomena  

• understand and use the language and methodologies of physics to solve qualitative and 
quantitative problems in familiar and unfamiliar contexts, 

and more broadly to:  

• understand the cooperative, cumulative, evolutionary and interdisciplinary nature of science 
as a human endeavour, including its possibilities, limitations and political and sociocultural influences  

• develop a range of individual and collaborative science investigation skills through 
experimental and inquiry tasks in the field and in the laboratory  

• develop an informed perspective on contemporary science-based issues of local and global 
significance  
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• apply their scientific understanding to familiar and to unfamiliar situations, including 
personal, social, environmental and technological contexts  

• develop attitudes that include curiosity, open-mindedness, creativity, flexibility, integrity, 
attention to detail and respect for evidence-based conclusions  

• understand and apply the research, ethical and safety principles that govern the study and 
practice of the discipline in the collection, analysis, critical evaluation and reporting of data  

• communicate clearly and accurately an understanding of the discipline using appropriate 
terminology, conventions and formats. 

Structure  

The study is made up of four units:  

Unit 1: What ideas explain the physical world?  

Unit 2: What do experiments reveal about the physical world?  

Unit 3: How do fields explain motion and electricity?  

Unit 4: How can two contradictory models explain both light and matter?  

Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of outcomes for that unit. Each outcome is described in terms of key knowledge and key 
science skills. The study is structured under a series of curriculum framing questions that reflect the 
inquiry nature of the discipline. 

 
 

PSYCHOLOGY 
 
STUDY SUMMARY  

VCE PSYCHOLOGY 2013–2016 

 
Please Note: This study summary comprises excerpts from the VCE Psychology Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(http://www.vcaa.vic.edu.au/vce/studies/psychology/psychunit1-2.html) to view the full accredited Study 
Design and other resources.  

Scope of study 

Psychology is a broad discipline that incorporates both the scientific study of human behaviour 
through biological, psychological and social perspectives and the systematic application of this 
knowledge to personal and social circumstances in everyday life.  

VCE Psychology enables students to explore how people think, feel and behave through the use of a 
biopsychosocial approach. As a scientific model, this approach considers biological, psychological 
and social factors and their complex interactions in the understanding of psychological phenomena. 
The study explores the connection between the brain and behaviour by focusing on several key 
interrelated aspects of the discipline: the interplay between genetics and environment, individual 
differences and group dynamics, sensory perception and awareness, memory and learning, and mental 
health. Students examine classical and contemporary research and the use of imaging technologies, 
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models and theories to understand how knowledge in psychology has evolved and continues to evolve 
in response to new evidence and discoveries. An understanding of the complexities and diversity of 
psychology leads students to appreciate the interconnectedness between different content areas both 
within psychology, and across psychology and the other sciences.  

An important feature of undertaking a VCE science study is the opportunity for students to engage in 
a range of inquiry tasks that may be self-designed, develop key science skills and interrogate the links 
between theory, knowledge and practice. In VCE Psychology inquiry can include laboratory 
experimentation, observational studies, self-reports, questionnaires, interviews, rating scales, 
simulations, animations, examination of case studies and literature reviews. Students work 
collaboratively as well as independently on a range of tasks. They pose questions, formulate research 
hypotheses, operationalise variables, and collect, analyse and critically interpret qualitative and 
quantitative data. They analyse the limitations of data, evaluate methodologies and results, justify 
conclusions, make recommendations and communicate their findings. Students investigate and 
evaluate issues, changes and alternative proposals by considering both shorter and longer term 
consequences for the individual, environment and society. A working knowledge of the safety 
considerations and the ethical standards and guidelines that regulate psychological research is integral 
to the study of VCE Psychology.  

As well as an increased understanding of scientific processes, students develop capacities that enable 
them to critically assess the strengths and limitations of science, respect evidence-based conclusions 
and gain an awareness of the ethical, social and political contexts of scientific endeavours. 

Rationale 

VCE Psychology provides students with a framework for exploring the complex interactions between 
biological, psychological and social factors that influence human thought, emotions and behaviour. In 
undertaking this study, students apply their learning to everyday situations including workplace and 
social relations. They gain insights into a range of psychological health issues in society.  

In VCE Psychology students develop a range of inquiry skills involving practical experimentation and 
research, analytical skills including critical and creative thinking, and communication skills. Students 
use scientific and cognitive skills and understanding to analyse contemporary psychology-related 
issues, and communicate their views from an informed position.  

VCE Psychology provides for continuing study pathways within the discipline and leads to a range of 
careers. Opportunities may involve working with children, adults, families and communities in a 
variety of settings such as academic and research institutions, management and human resources, and 
government, corporate and private enterprises. Fields of applied psychology include educational, 
environmental, forensic, health, sport and  

organisational psychology. Specialist fields of psychology include counselling and clinical contexts, 
as well as neuropsychology, social psychology and developmental psychology. Psychologists also 
work in cross-disciplinary areas such as medical research or as part of on-going or emergency support 
services in educational, institutional and industrial settings. 

Aims  
This study enables students to:  
• apply psychological models, theories and concepts to describe, explain and analyse 
observations and ideas related to human thoughts, emotions and behaviour  
• examine the ways that a biopsychosocial approach can be applied to organise, analyse and 
extend knowledge in psychology  
and more broadly to:  
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• understand the cooperative, cumulative, evolutionary and interdisciplinary nature of science 
as a human endeavour, including its possibilities, limitations and political and sociocultural influences  
• develop a range of individual and collaborative science investigation skills through 
experimental and inquiry tasks in the field and in the laboratory  
• develop an informed perspective on contemporary science-based issues of local and global 
significance  
• apply their scientific understanding to familiar and to unfamiliar situations, including 
personal, social, environmental and technological contexts  
• develop attitudes that include curiosity, open-mindedness, creativity, flexibility, integrity, 
attention to detail and respect for evidence-based conclusions  
• understand and apply the research, ethical and safety principles that govern the study and 
practice of the discipline in the collection, analysis, critical evaluation and reporting of data  
• communicate clearly and accurately an understanding of the discipline using appropriate 
terminology, conventions and formats. 
Structure 

The study is made up of four units:  
Unit 1: How are behaviour and mental processes shaped?  
Unit 2: How do external factors influence behaviour and mental processes?  
Unit 3: How does experience affect behaviour and mental processes?  
Unit 4: How is wellbeing developed and maintained?  
 
Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of outcomes for that unit. Each outcome is described in terms of key knowledge and is 
complemented by a set of key science skills. The study is structured under a series of curriculum 
framing questions that reflect the inquiry nature of the discipline. 

RESIDENTIAL DRAFTING 
 

Please see www.fhscareers.com for FHS VETis Guide  
or Mrs Carolyn McIver VET Co-ordinator for more details 

 

 
 

SPORT AND RECREATION -VCE VET 
 

An exciting complimentary program to the Physical Education Curriculum at Frankston High School, 
this VCE VET subject will be available to Year 10 and Year 11 and 12 students.  This subject will be 
taught by Frankston High School staff and offers a contribution to the VCE ATAR in the form of a 
‘Study Score’.  
 
Students will be required to study this course on a Wednesday afternoon from 1.30pm – 5.30pm.  
Selection of this subject will take the place of one of your elective subjects (if in Year 10) or as one of 
your program subjects (if in VCE) and shall incur a fee for participation.   
 
Of special interest to many will be the fact that this course will be run at Monash University, 
Peninsula Campus at the new Monash Sport and Recreation Facility!  Students will walk to this venue 
with their teacher on a Wednesday afternoon. 
 
VCE VET Sport and Recreation is a subject which will give students a vocational certificate of 
achievement at the Certificate II level after successful participation for one year and the Certificate III 
will be awarded to those who complete the two year program.  This is a two year course, and 
consequently, students in Year 10 who wish to gain full benefit from the program would do the first 
year of the course in Year 10 and complete the course in Year 11.  If in Year 11 a student can also do 
this course as a VCE VET course and consequently do this program in Year 11 and Year 12 for 
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ATAR contribution and VCE progression.  If in Year 12 a student may choose to do the first year of 
this course to develop an understanding of the sport and recreation industry in readiness for career 
choice not long after. It must be noted that Year 12 students undertaking this program for only one 
year at the Year 12 level will not gain a contribution to their ATAR or a study score from this 
program.  They will gain insight to the sports industry and a Certificate II in Sport and Recreation. 
 
The VCE VET Sport and Recreation program aims to: 
• Provide participants with the knowledge and skills to achieve competencies that will enhance their 
employment prospects in the sport and recreation or related industries. 
• Enable participants to gain a recognised credential and to make a more informed choice of 
vocation or career path. 
 
In the VCE VET Sport and Recreation course the following would be covered: 
 
• Organise personal work priorities and development 
• Apply first aid 
• Operate application software packages 
• Provide customer service 
• Respond to emergency situations 
• Follow occupational health and safety policies 
• Conduct basic warm-up and cool-down programs 
• Plan and conduct sport and recreation sessions 
• Facilitate groups 
• Analyse participation patterns 
• Provide public education on the use of resources 
• Undertake risk analysis of activities 
• Provide fitness orientation and health screenings 
• Develop and apply an awareness of specific populations to exercise delivery 
• Instruct and monitor fitness programs 
 

 
STUDIO ARTS 

 
STUDY SUMMARY 

STUDIO ARTS  
Please Note: This study summary comprises excerpts from the VCE Studio Arts Study Design. The 
summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA website 
(www.vcaa.vic.edu.au/Pages/vce/studies/studioarts/studioindex.aspx) to view the full accredited Study Design 
and other resources.  

Rationale 

The creative nature of visual art provides individuals with the opportunity for personal growth, the 
expression of ideas and a process for examining identity. The exhibition of visual art offers an insight 
into the diverse interpretations of life and its experience by artists. Engagement with visual art 
facilitates creative thinking and the development of new ideas, it also supports connection and 
exchange within communities and beyond. 

VCE Studio Arts encourages and supports students to recognise their individual potential as art 
makers and presents a guided process to assist their understanding and development of artmaking. The 
study establishes effective art practices through the application of an individual design process to 
assist the student’s production of a folio of artworks. 

The theoretical component of this study is an important basis for studio practice as it offers students a 
model for inquiry that can support their artmaking practices. Students’ research focuses on the visual 
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analysis of artworks and investigates how artists have interpreted sources of inspiration and influences 
in their artmaking. Students examine how artists have used materials, techniques and processes to 
create aesthetic qualities. They study how artists have developed styles and explored their cultural 
identity in their artwork. Students use this knowledge to inform their own processes to support their 
artmaking. 

The foundation for the individual design process is established in Units 1 and 2 where students 
develop an understanding of how to source artistic inspiration related to their individual interests. 
Through the study of artists from different cultures, students recognise the diversity of aesthetic 
qualities and examine a range of interpretations of ideas and themes. In practical application students 
identify elements of inspiration for the development of their own creative artworks and explore a wide 
variety of materials and techniques. 

In Unit 3 the student uses an exploration proposal to define an area for the development of a visual 
design process that is based on their individual concepts and ideas. The exploration proposal 
underpins the student’s working process and is used as a reference for the development and reflection 
of the design process. This enables the student to establish an understanding about how to generate a 
range of potential directions for the production of possible future artworks. 

In Unit 4 students develop a creative folio of finished artworks based on selected potential directions. 
Students evaluate the use of materials, techniques and aesthetics in relation to the successful 
communication of their ideas in their finished artworks.  

Structure 

The study is made up of four units: 

Unit 1: Artistic inspiration and techniques 
Unit 2: Design exploration and concepts 
Unit 3: Studio production and professional art practices 
Unit 4: Studio production and art industry contexts 

Each unit contains between two and four areas of study. 

 
Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

Unit 1: Artistic inspiration and techniques 

This unit focuses on using sources of inspiration and individual ideas as the basis for developing 
artworks and exploring a wide range of materials and techniques as tools for communicating ideas, 
observations and experiences through artmaking. 

Students also explore and research the ways in which artists from different times and cultures have 
interpreted and expressed ideas, sourced inspiration and used materials and techniques in the 
production of artworks.  

Unit 2: Design exploration and concepts 

This unit focuses on students establishing and using a design process to produce artworks. The design 
process includes the formulation and use of an individual approach to locating sources of inspiration, 
experimentation with materials and techniques, and the development of aesthetic qualities, directions 
and solutions prior to the production of artworks. 

Students also develop skills in the visual analysis of artworks. Artworks made by artists from different 
times and cultures are analysed to understand the artists’ ideas and how they have created aesthetic 
qualities and identifiable styles.  
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Unit 3: Studio production and professional art practices 

This unit focuses on the implementation of an individual design process leading to the production of a 
range of potential directions and solutions. Students develop and use an exploration proposal to define 
an area of creative exploration. They plan and apply a design process to explore and develop their 
individual ideas. Analysis of these explorations and the development of the potential directions is an 
intrinsic part of the design process to support the making of finished artworks in Unit 4. 

For this study, the exploration proposal supports the student to identify a direction for their design 
process. The design process is individually determined by the student. It records trialling, 
experimenting, analysing and evaluating the extent to which their art practices successfully 
communicate their aims and ideas. From this process students can develop directions for the 
development of finished artworks in Unit 4. 

The study of artists and their work practices and processes may provide inspiration for students’ own 
approaches to artmaking. Students investigate and analyse the response of artists to a wide range of 
stimuli, and examine their use of materials and techniques. They explore professional art practices of 
artists in relation to particular artworks and art form/s and identify the development of styles in 
artworks. Throughout their study of art processes, students also consider the issues that may arise 
from the use of other artists’ work in the making of new artworks. Students are expected to visit at 
least two different exhibition spaces in their current year of study. 

Unit 4: Studio production and art industry contexts 

This unit focuses on the production of a cohesive folio of finished artworks. To support the creation of 
the folio, students present visual and written documentation explaining how selected potential 
directions generated in Unit 3 were used to produce the cohesive folio of finished artworks. These 
artworks should reflect the skilful application of materials and techniques, and the resolution of ideas 
and aesthetic qualities. 

This unit also investigates aspects of artists’ involvement in the art industry, focusing on a variety of 
exhibition spaces and the methods and considerations involved in the preparation, presentation and 
conservation of artworks. Students examine a range of environments for the presentation of artworks 
exhibited in contemporary settings. Students are expected to visit at least two different exhibition 
spaces in their current year of study.  

Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of VCE Studio Arts students’ level of achievement will be 
determined by School-assessed Tasks and an end-of-year examination.  

Percentage contributions to the study score in VCE Studio Arts are as follows:  

• Unit 3 School-assessed Task: 33 per cent 

• Unit 4 School-assessed Task: 33 per cent 

• End-of-year examination: 34 per cent. 
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TOURISM 

 
Please see www.fhscareers.com for FHS VETis Guide  

or Mrs Carolyn McIver VET Co-ordinator for more details 
 
 

VISUAL COMMUNICATION DESIGN 
 

STUDY SUMMARY  

VCE VISUAL COMMUNICATION DESIGN 2013–2017  
Please Note: This study summary includes excerpts from the VCE VISUAL Communication Design Study 
Design. The summary is not a substitute for the VCE Study Design. Users are advised to consult the VCAA 
website (http://www.vcaa.vic.edu.au/vce/studies/visualcomm/vcommindex.html) to view the full accredited Study 
Design and other resources.  

Scope of Study 
The Visual Communication Design study examines the way visual language can be used to convey 
ideas, information and messages in the fields of communication, environmental and industrial design. 

Visual communication design relies on drawing as the primary component of visual language to 
support the conception and visualisation of ideas. Consequently, the study emphasises the importance 
of developing a variety of drawing skills to visualise thinking. 

Students use a design process to generate and develop visual communications. The design process 
provides a structure to organise design thinking and is shaped by considerations of aesthetics and 
functionality, as well as social, environmental and economic factors.  

Students develop the skills to manipulate and organise design elements, design principles, selected 
media, materials and production methods when creating visual communications. Creative, critical and 
reflective thinking (design thinking) supports students to progress through and focus on the design 
process.  

Throughout the study students explore manual and digital methods to develop and refine 
presentations. 

Students investigate the work and practices of Australian and international designers selected from a 
variety of social, cultural, historical and contemporary contexts. Through their research they build an 
understanding of the important role of visual communication design within society. They are able to 
draw upon this knowledge as inspiration to support the development of their own visual 
communication design work. With practice, students gain confidence in using visual language and are 
supported to reflect on and critique their own and others’ visual communications. 

Rationale 
Visual communication design can inform people’s decisions about where and how they live and what 
they buy and consume. The visual presentation of information influences people’s choices on what 
they think they need or want. The study provides students with the opportunity to develop an 
informed, a critical and a discriminating approach to understanding and using visual communications, 
and nurtures their ability to think creatively about design solutions. Design thinking, which involves 
the application of creative, critical and reflective techniques, processes and dispositions, supports skill 
development in areas beyond design, including science, business, marketing and management.  

Through the consideration of ethical and environmental sustainability issues, students are able to 
make informedchoices that affect current and future practices. The study of Visual Communication 
Design can providepathways to training and tertiary study in design and design-related studies, 
including graphic design, industrial and architectural design and communication design. 
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Structure 
The study is made up of four units: 

Unit 1: Introduction to visual communication design 
Unit 2: Applications of visual communication design 
Unit 3: Design thinking and practice 
Unit 4: Design development and presentation 

Each unit deals with specific content contained in areas of study and is designed to enable students to 
achieve a set of outcomes for that unit. Each outcome is described in terms of key knowledge and key 
skills. 

The Cross study specifications comprise study specific content applicable across Units 1 to 4. These 
specifications refer to definitions of visual communications, drawing methods and applications and 
the design process 
Entry 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Units 1 to 4 are designed to a standard equivalent to the final two years of 
secondary education. 

Unit 1: Introduction to visual communication design 
This unit focuses on using visual language to communicate messages, ideas and concepts. This 
involves acquiring and applying design thinking skills as well as drawing skills to make messages, 
ideas and concepts visible and tangible. Students practise their ability to draw what they observe and 
they use visualisation drawing methods to explore their own ideas and concepts. Students develop an 
understanding of the importance of presentation drawings to clearly communicate their final visual 
communications. 

Through experimentation and through exploration of the relationship between design elements and 
design principles, students develop an understanding of how design elements and principles affect the 
visual message and the way information and ideas are read and perceived. Students review the 
contextual background of visual communication through an investigation of design styles. This 
research introduces students to the broader context of the place and purpose of design. In this unit 
students are introduced to three stages of the design process detailed on pages 12 and 13: researching 
designers, generating ideas and applying design knowledge and drawing skills to develop concepts. 

Unit 2: Applications of visual communication design 
This unit focuses on the application of visual communication design knowledge, design thinking 
skills and drawing methods to create visual communications to meet specific purposes in designated 
design fields. Students use presentation drawing methods that incorporate the use of technical drawing 
conventions to communicate information and ideas associated with the environmental or industrial 
fields of design. They investigate how typography and imagery are used in visual communication 
design. They apply design thinking skills when exploring ways in which images and type can be 
manipulated to communicate ideas and concepts in different ways in the communication design field. 
Students develop an understanding of the design process detailed on pages 12 and 13 as a means of 
organising their thinking about approaches to solving design problems and presenting ideas. In 
response to a brief, students engage in the stages of research, generation of ideas and development of 
concepts to create visual communications. 

Unit 3: Design thinking and practice 
In this unit students gain an understanding of the process designers employ to structure their thinking 
and communicate ideas with clients, target audiences, other designers and specialists. Through 
practical investigation and analysis of existing visual communications, students gain insight into how 
the selection of methods, media, materials and the application of design elements and design 
principles can create effective visual communications for specific audiences and purposes. They 
investigate and experiment with the use of manual and digital methods, media and materials to make 
informed decisions when selecting suitable approaches for the development of their own design ideas 
and concepts. 
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Students use their research and analysis of visual communication designers to support the 
development of their own work. They establish a brief and apply design thinking skills through the 
design process detailed on pages 12 and 13. They identify and describe a client, two distinctly 
different needs of that client, and the purpose, target audience, context and constraints relevant to each 
need. 

Design from a variety of historical and contemporary design fields is considered by students to 
provide directions, themes or starting points for investigation and inspiration for their own work. 
Students use observational and visualisation drawings to generate a wide range of design ideas and 
apply design thinking strategies to organise and evaluate their ideas. The brief and investigation work 
underpin the developmental and refinement work undertaken in Unit 4. 

Unit 4: Design development and presentation 
The focus of this unit is the development of design concepts and two final presentations of visual 
communications to meet the requirements of the brief. This involves applying the design process 
twice to meet each of the stated needs. Having completed their brief and generated ideas in Unit 3, 
students continue the design process by developing and refining concepts for each need stated in the 
brief. They utilise a range of digital and manual two- and three-dimensional methods, media and 
materials. They investigate how the application of design elements and design principles creates 
different communication messages with their target audience. As students revisit stages to undertake 
further research or idea generation when developing and presenting their design solutions, they 
develop an understanding of the iterative nature of the design process. Ongoing reflection and 
evaluation of design solutions against the brief assists students with keeping their endeavours focused. 
Students refine and present two visual communications within the parameters of the brief. They 
reflect on the design process and the design decisions they took in the realisation of their ideas. They 
evaluate their visual communications and devise a pitch to communicate their design thinking and 
decision making to the client. 

Assessment 

Satisfactory Completion 

The award of satisfactory completion for a unit is based on a decision that the student has 
demonstrated achievement of the set of outcomes specified for the unit. This decision will be based on 
the teacher’s assessment of the student’s performance on assessment tasks designated for the unit.  

Levels of Achievement 

Units 1 and 2 

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school 
decision.  

Units 3 and 4 

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4. In the study of Visual Communication Design Visual students’ level of 
achievement will be determined by School–assessed Coursework, a school– assessed Task and an 
end–of–year examination.  

Percentage contributions to the study score in Visual Communication Design are as follows:  

School–assessed Coursework: 

Unit 3 Outcomes 1 and 2 and Unit 4 Outcome 3    25 per cent    

School–assessed Task: 

Unit 3 Outcome 3 and Unit 4 Outcomes 1 and 2    40 per cent  

End-of-year examination:  

Units 3 and 4         35 per cent  
  
 


